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Awepelvnon Adaktikwyv Napeppacewv oe Madntég Aukeiov,
o€ O€pata cuyxpovng pucikng, pe aflomoinon moAAanAwv
VAP OO TAGEWV

Tovawavi) KhavSrwavov, Yrnoyngia Sidaktopag, Tunua dvoikng, A.IT.O.
Avaotaotog Moioyidng, Tunua dvoikng, A.I1.O.

NepiAnyn

Etval avau@iofntnto yeyovog o1t Ta B&pata g ovyypovng QUOIKNG sov epthauavetal £wg
TOPA OTA AVAAUTIKA Jipoypaupata g devtepofabuiag exmaibevong eival eAdylota. Ztnv
UEAETT £PYACIOV TTOL AVAPEPOVTAL O OXETIKN Bepatoloyia Siamotmbnke OTL 1) e10AYWYT) TNG
OLYXPOVNG PUOIKNG OTNV EKTTAISEVOT), ATOTEAEL VA KATIP10 EPELVITIKO EPATNUA 0TV SIGAKTIKT
™mg @uokng. H mapoboa epyacia emkevIp®VETAL OTNV PUOIKT OTOIKEIWOMV owuatiSiny kat
otV évta&n g otnVv ekaidevon. Tta epeVVNTIKA EPMOTNUATA TNG Epyaciag meptiapfdvovtal
N EMTEVEN YVWOTKOV KAl EMOTNUOVIKOV OTOXWV, HEoA ad KATAMNAA S1apop@ouevn
ASaktikny MaOnowakn AkohovBia (AMA), pe a&lomoinon Twv ToAAWTAGV avVATApAoTATEWY.
210 7pOTO 0TAd0 NG epyaociag yiverar Siepevvnon yia 1o eminedo yvmoewv Twv uabntaov
OXETIKA P TNV owpandiakn @uokn (E®) kol To KaTd 000 Wiropel va ammoTeAéoel mnyn
evB10PEPOVTOG Y10 TNV PUOIKT) YEVIKOTEPAL.

Abstract

It is an indisputable fact that the subjects of modern physics that are included so far in the
curricula of secondary education are few. In papers that refer to relevant topics, it was found
that the introduction of modern physics in education, is a key research question in the teaching
of physics. The present work focuses on elementary particle physics and its integration into
education. The research questions of the work include the achievement of cognitive and
scientific goals, through a suitably designed Teaching Learning Sequence, utilizing multiple
representations. In the first stage of the work, we investigate the level of students' knowledge
about particle physics and whether it can be a source of interest in physics in general.

Néelc  KAelbua: oot  otoewSov  cwpandiwv, masterclass, Si8akTikog
UETACYNUATIOHOG

Key words: elementary particle physics, masterclass, didactic
transposition/transformation

1. Elcaywyn

Ta Bépata mg OLYYXPOVIG (PUOIKNG IOV Jtepl}\au[ic'xvovral OTO EANVIKO
AVAALTIKO ﬂpoypapua g Sevtepofaduiag exmaidevong eivar edaylota. To
YEYOVOG QuTO autoteAel eumodlo  otnv ﬂpowenon TOU amomuovucov
EYYPAUUATIONOV O oUyypova Bépata @uotkng. Qotoco, ol padnteg Epyovtal
O€ ETTAPT) LE GUYYPOVA BEUATA PVOTKTC OTA HETA KOIVMVIKTC SIKTUWON G KAOBwg
Kal ota peoa evnuepwong. [apadetypata tetoimv Bepdtwv eival ta faputika
Kopata, o owuatidio Higgs, o1 pavpeg Tplmeg, 11 OKOTEWVI) VAN, 1) OKOTEWVN
evepyela kA, Etval Aoyiko o1 pafnteg va avapmTiodvTal yia AUTEG TIG EVVOLEG,
OUWG elval To onuepwvo oyoAeio oe B¢omn va avramoxkpilfel oe avteg Tig
avadntnoeg;

H ovyypovn @uowkn mepidaufavetal 0ta IpoypALLATA OTTOVO®V APKETWV
¥wpwv (Stadermann et al., 2019° Lewerissa et al., 2017). Ta teAevtaia dexa
XPOV1A eU@AVICETAL 08 APKETEG OPACTNPLOTNTEG TNC UN TUIKNG ekmaidevong,
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akoua kKol og Xwpeg mov dev 8pﬂeplsxeml oTa ﬂpoypapuaw OTOLSMV
(Johansson et al, 2007). Tmv UEAETN spyaow)v IOV avacpspovrou om oxerucn
Bepatoloyia 61(19'[10”[0)91’]1(8 OTL 1 €l10aywyn ng (myxpovng (PUOTKTG oty
eKTaidevon, kat 0 ouvemakoAovhog S1I8AKTIKOG HETAOYNUATIOUOGC, ATTOTEAEL Eval
Kaiplo epeuvnTikd epotnua oty Sibaktikn g @uoikng (Polen,2019;
Michelini et al, 2015 k.a.).

2TV TEPIMTOWON TWV EVVOIRV TIOV OYETI(OVTAL Ue TNV Sour g LANG, 1
S18axteéa VAN cLVNOBWG OTAUATA OTO TEAOG TOV 19°° ALMVA T) OTIG APYES TOV 200V
ALOVA, AYVOMVTAC TNV TPEXOLOA £1KOVA IOV mtapexel to Kabiepwuévo Movtedo
mg dvowkng Zopandiov. O otoyxog, oto emimedo g Sevtepofaduiag
exmaidevong, Sev pmmopel va etvar 1 apoyn pag Babiag katavonong Ay Twv
TEPIMTAOKWV GUYXPOVWYV EVVOLWV TNG (PUOTKNG, OAAA 1) YVWPIHIA OPIOUEVHOV ATTO
avteg. MeAéteg POTEIVOUV OTL 1] TAPOVOIACT) EVVOIWYV TNG OCLUYYXPOVIG PUOTKNG
BeATiwver ) pabnon kar avéavet to evSiagpepov yia v emotnun (Polen, 2019°
Bertozzi et al., 2013). Yndpyovv moAleg Stapopetikeg B€oeig 000V avag@opd tnyv
EI0AYywyn N TovV omoxkewuc') mg X® amo mv. emtouSavTucﬁ Swadikaoia. Oa
avapepBoliv 0T ouvEXeld eVOEIKTIKEG epyanieg OV OTOXOG TOUG n'tav va
SiepevvnOel 1 ovumepiAnyn g cwpatiSiaxng @uoikng (E®) oto mpoypauua
omovdv oTg televtaieg Ta&elg Tov Avkeiov.

Ye ¢pevva tov o Polen (2019) oe oyoAeia g Virginia, USA, aoyoAnOnke ue
Bepatoloyla OV APOPOVOE TNV XPNOIUOTNTA ETTAYVVIOV-AVIXVEVTOV, TA
Bepewdn Soukd cwpatidia kot n Ta&ivounon tovg. H pebBodoloyia tov
Baolotnke oe Spaotnprotnteg pe Bivieo oxetika pe v @ kot to CERN, pe
Sipkela 3 evomtwv twv 80 Aemtwv. To cvumeépacpa ntav OTL LATNPXE
av&nuevo evilaPepov Twv padntov yia myv .

Ye AM\n epevva o Gourlay (2017), oe oyoAeia Tov Aovdivov, e@apuooe pa
SpaoTnP1OTNTA TOL OTNPLLOTAV GTNV XPTI0T] EVVOI0AOYIK®DV XAPTQOV LE 24 AEEelg
kAewdd. To amotédeopa Sev MTAV 1KAVOTOUTIKO KAl TO QUIOTEAECUA
ovuPvovoe e TNV amoyn tov Barlow (1992) o omolog apgiofrmmoe v 16¢a
S18aokaAiag TG CwUATIOAKNG PUOIKNE OTO OXOANKO emimedo, pag kal 1 2P
eumeplEXel MANOwpPA AN POPOPIOYV TTOL 01 HadNTEG KaAovvTal va pabovv.

O Michelini ka1 o1 cuvepyateg tov (2014) Siepevvnoav 1 Sradikaoia
uc'xGnong Kal v aﬂorskeouatmémra twv TIIE otnv 810aywy1'1 mg obyxpovng
(pvomng Smnv u89060)\0y1a 8(papu00m1cav TEPALATIKEG 8pa0Tr| plOTNTEG O€
ovyxpova Bepata Quokng, OTTHG A) TEPALATA V1A my epunveia ™g KAQOIKNG
(pvomng kat B) Hpoosyyl(m ™mg KBavnKng (pvomng ue amAa melpaupata. To
ovuEPaAoUA TG epyaciag edelée 0T Ta melpapata fondnoav tovg padnteg va
Setfovv Oetikn) pabnowakr) tpododo.

ISwaitepo evBlagepov mapovoladel n epyaoia twv Tuzoén and Solbes (2016),
JIOV OKOTIO TNG €IYE VA EVTOTIOEL TIG YVWOTIKEG EMENPEIC OYETIKA Ue TN Soun
TV OLOTATIK®OV TNG VANG, TIG OLVAUEIS TTOV AVATITUOOOVTAL UETAEL TWV
ocopandinv g VARG, kabwg kar v emkaipomoinuevny tovg ekdoyn. Ta
QITOTEAECUATA TNG €pevvag Toug edelav OTl ol padnteg evdiagepovral
1waitepa yia v 2O kat elval ePiePyol yia TIG KOIWVWOVIKEG TIPOEKTATELS TOV
O¢uatog. Emiong, ot Tuzén and Solbes evtomoav v avaykaot)ta Uiog
OTPATNYIKNG TapepPaong S18aoKAAAG YA TNV EVOWUATKOOT] TMV VEWV EVVOLDV
ot padnolakn Sadikaoia, €101 MOTE TA HOVIEAQ JTOV ¥PTNOIUOTOI0VVTAL VA
UITOPOUV VA YIVOLUV KATAVoNTA kol Oepata oxemkd pe v dour g LANG va
mapovolalovial oAdokAnpwueva. Tnv €pevva touvg v ommpiav oe &va
S1ayVWOTIKO TECT E AVOTYTOV TUIIOV ATTAVTNOELS, Ol 0Toieg afloAoynOnkav e
0 povadeg ol AavBaoueveg amavinoelg, 0,5 Ol eAAUteic kal 1 povada ot
oAokANpwueveg amavtnoelg. Epapuootnke oe 138 pabnteg oe 6 taeig Avkeiov
(Texvoloyikn katevBuvong kat katevBuvon vyeilag) oe 4 oxoAeia otnv BarevOia
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g Iomaviag. To epwtnuatoAoylo twv Tuzén and Solbes xpnowomoOnke oto
TTAOTIKO 0TAS10 TNG EPEVVAG LG,

2. MeBodoloyia

IMa va pmmopeoet €vag Habntrg va KATavor|oel EVVOLES TNG OUYXPOVNG (PUOTKIG,
ONUAVTIKO pOAO TTAdEl O KATOAANAOG S18AKTIKOG HETAOYNUATIONOG KAl T
Slayeiplon tng emotuovikng yvwong. Or Sidaktikeg mapepPaocelg mov Oa
oxedaoBovv, vAomomBovv kot afloroynBolv, Ba eivar Pacwouéveg otig
TPOVTTAPYOVOES YVOOELS TV HAONTOV KAl 0TIG TPOo@aATES eEeAielg ota media
mg Sildaxtikng g PLoKNGg, UE €U@PAOT) OTO O0AKTIKO UETACKNUATIOUO.
Baowkoi afoveg etvan to povtedo g Adaxtikng Emavoikodounong, MER (Duit
R., 2007) ka1 0 oxedraouog, n avamtugn, 1 VAOTOINOT KAl 1] a§loAOYNoT), LECK
ETTAVAANTTTIKOV £QAPUOY®V, piag Atdaktikng Mabnowakrg AkoAovBiag (AMA)
(Psillos & Kariotoglou, 2016).

Baown yneida tg AMA Oa eival ot TOAATAEG AVATTAPACTACELS, TTOV
EPAAUPAVOUY  PNQPIOKEG  PAPUOYES KAl  JIPOCOUOIWOELS CULUVOETWV
@awvopevev. Aaupavetal vtoyn to €vpog g Bepatoloylag mov pmopel va
katavonfel amd Tovg pabnteg, 1 evepynTikr) CUUUETOXT) TOV HAONTOV KAl N
QITOTEAECUATIKOTNTA TwV S18akTIK®WV mpooeyyloewv. Emmpoobetwg, otdoyog
elvan va SiepevvnOel 10 kATA 7TOCO €lval ETOIHOL 01 HABNTEG VA TTPOCEYYIoOLV
Bepata owuan&axﬁg PUOKNG (ZD).

Ewg Twpa, ovu(pwva pe ta eAAnvika 6edopeva, ot pabnteg 8pXOVT(11 oe
ETTAPT) pe mv ZO ElITE OTO TAAIOI0 OMIAWV TWV OXOAEIWV TOVG, &ite oe
Spaotnplotmteg ONwg Ta Masterclasses mov Stopyavovovtal kaBe Xpovo ano
mv Siebvn oudda ocwpatidiakng @uoikng IPPOG. Ta Masterclasses &yovv
HEYAAN emTuyia kat kepSidovv 1o evolapepov moAwv padntowv (Johansson et
al, 2007). X10X0¢ TOUg €ival va TOVOOOUV TO €VOLAPEPOV TV HAONTOV Yy
NV MO, va avadeiovv tn Sadikaoia g EMOTNUOVIKIG £PEVVAC, VA
JTAPOLOIA0TOVV TA QITOTEAEOUATA TMOV JTEPAUATOV OOUATISIAKNC (PUOIKNG
otoug pabntég kat va eepevvnBolv amd Tovg HAONTEC Ol €vvoleg TwV
BepeMwdmv Suvapeny Kal Twv SoUKwV OToXEIWV NG PLONG.

INa va emtevyBolv avtol o1 oTOYOl, akoAovBovvial EKTASEVTIKEG
SpaoTNPIOTNTEG OMWG:

v Ewoaywyikég O1aAegelg mov mapovoladovy oTovg uadnteg mmg va
EPUNVELOVY S1A0TTACELS KA VA AvVAYV®PIouV Sla@opeTikd €101 oTolXelwdnV
ocwpandiny, kat

v KaBodnyoluevn 1o0toegepevvnon pe mpaypatnika Oedopeva Ttwv
melpapatov tov CERN.

BePaia, eival epotnuUa, KATA TTOOOV 1 QITOTAQIOIWUEVT KAl OXeGOV
QITOKAEIOTIKA ONAWTIKI] YV®OT, OV TTApovoladetal ot S1aAegelg kal 1
ETTUPAVELAKT] EVAOYOANOT] UE TA TIPAYUATIKA SeS0UEVA TWV TEIPAUATWV TOU
CERN, asmotedollv yla Tovg HAONTEG €va €VVOI0AOYIKO TAQIC0, TEPAV
OTIWOOTTTOTE ATTO TNV EVPOPIA TNE EVEPYOVS ELITTAOKTIG O CUYXPOVA TTEIPAUATA
(novelty factor).

Y10 mAaiolo Twv Spaotnpottwv Tov Masterclass evog I'evikov Avkelov,
ovppeteiyav 10 padntég g B’ talng, v o}oAkn) Xpovid 2021-2022. Avt) )
ouada mapakolovOnoe v @etTivi) Xpovid 1o Masterclass kabwg ko pa
EL0AYWYIKT] S1AAEEN, QIO TNV £PELVITPIA KAl KAON YN TP Tovg 0To pHadnua g
duokng, mpv to Masterclass, oxeTikd pe TV OOUATIOWAKT QUOIKT KAl TNV
Spaotnpiotnta tov Masterclass.

INa va Starmotwdel ) amoteAeopatikoTnTa Tng Spaoctnpotntag, 560nke To
ePWTNUATOAOY1I0 Twv Tuzdén and Solbes (2016) mpv v SpaoctnpoTnTa KAl
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OeKa PEPEG LETA, MOTE VA OUYKPIOOUV TA ATOTEAECUATA TOV AVTIANPEWV TOV
padntov.

To epwtnuatodoylo twv Tuzén and Solbes, ypnowomomnOnke agov
EYKLPOTOMNONKE WG TPOC TNV UETAPPAOT] KAl W¢ TPOG TNV ASl0A0YN0on TV
mbavov amavtnoewyv Towv Hadntov, amd pia opdda e181kov emoTnuovey
eMNVikov  kal O1ebvov  mavemomuiov oy Zeopatdakn - duotkn.
EmutpooBetol 0to)o1 g Xpriong Tov epwTnUATOA0YioV, Tav va SiepevvnBovv
01 YV®OEIG KAl 01 OTACELS TV Hadntwv oxetikd pe v P kot va kpibet 1o 1610
TO EPWTNUATOAOYI0-0E QUTI TNV TPOTN TTAOTIKT] EPAPLOYN-TIPOKEIUEVOL VA
AVATIPOCAPUOCTEL OTIC AVAYKEG TNG UETETEITA EPEVVAC.

3. AnoteAécpata

To epwINUATOAOYI0 QITOTEAOUVTIAV QIO 17 AVOIKTOU TUTIOV EPWTIOEIC.
Emiéymkav 6 avIUTPOOWTEVTIKEG EPWTNOEIS YA va OxoAlacHovv o1
ovveExeld. Mo mpoTn €1KOVA TV ATOTEAECUAT®OV PAIVETAL OTO TTAPAKATR
Siaypapua 1.

Awaypappa 1
AmoteAéopata Py Kal LETA TNV TTapeRfaon

120,00%
100,00%
80,00%
60,00%
40,00%
20,00%

0,00%
1. Noteg givat ot 2. Nota sivat n) SUvayn mov 3. EXeTe akoUoEL yia Ta 4.3 wypnoyedetn 5. Adob ta mpwrovia éyouv 6. MOTEVETE OTL UTAPXEL
Bepehwdelg Suvapelg ot KpaTd TO NAEKTPOVLO vetpiva; Zépete TLelvay,  oUyKpouon owpamSiwv  TO (810 NAEKTPLKO GopTio  apKeTr VAN OXETIKG KE T
doon; ouvBeBepEvo pe Tov p€oa o€ Evav EMUTaYUVT;  ylaTl mapapévouy otov  cwpatiSiakn ¢uoikn ota
TWPRAVA TOU ATOHOU; Twprva, wpi va oxoAwad BiBhia; Oa Béhate
-40,00% anwbovvray va givat aAwG MNari;

-20,00%

% OWOTWV QIAVTACEWV TP T0 MC % OWOTWV QAVTACEWY PETA TO MC MetafoAn

Ta mpOTA ATOTEAECUATA PATVETAL VA CUUPOVOVV LE TA ATOTEAECUATA TWV
Tuzén and Solbes ka1 cuvykekplueéva mpog 1o AVENUEVO evEIAPEPOV TWV
padntov kal v Stabeon va yvwpioovv Bepata ovyxpovng guoikng (epoTnua
6). Emiong, eivat epgpaveg o ovvtopeg mapeupfaoelg 0mwg to Masterclass, kau
n mponynBeica SiaAeln, ewayovv tovg pabntég oty XId, PeAtiwvouv
S1a81kaoTIKOL TUTTOV YVMOELS (EpOTNUA 3), AAAA Sev pmopovv va BewpnBovyv
QItd HOVEC TOUG QTTOTEAEOUATIKEG, KAOOTL pia S10AeEn KAl pa EMTUPAVELNKT)
evaoyoAnon pe ta mpaypatika SeSopeva, Sev avtipetwmifovv oe Pabog
OXeTIKEG Evvoleg ) Sradikaoieg (epwtnuata 2, 4, 5)

Av xalr o1 padnteg yvwpifouv apkeTd yia TIG OAANAETIOPAcElS TwV
NAEKTPIK®OV QOPTI®V, Sev WITopoLV va TI CLUOYETIOOUV UE TA TNAEKTPIKA
POPTIoUEVA OWUATISIA TOV aTOpov. [a TV EVVOl0AOY10T) TNG YV®MOTG (paiveTal
va  €lval  QImoTEAEOUATIKOTEPT Ml TANPNG OWaktikn mapepPaon, pe
oxedaotikn Baon to MER kal tqv AMA (Duit et al, 2012), o0ntwg dUvatal va
ylvel o€ évav OUIAO QUOTKT|G.
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4. Jupnepdacpato

Apaomnplotnteg un TumkKnNg upalnong, oOmwg Ta Masterclasses, mov
Sopyavovovtal amo akadnuaikovg @opelg €0TialovV OTNV €VIOYLON TOU
EVOAPEPOVTOS TV HAONTOV OTNV OUYXPOVT PUOIKN. ZVvToueg mapeupaocelg
Sev WTopoLV va elval Tapd Hia LopET) YVOPUIAG LeE TO avTikeipevo g 2D kat
Oev &yovpe evdeifelg OTL umopolv va cvuPdiovv oty PeATioon TNng
EVVOL0AOYKNG KaTtavonong. EmutAeov, o1 cOyypoveg €vvoleg 0NV (PUOIKI) IOV
ayvoovvtal 1 epgavidovral asmoomacpéveg amo Tt Sidaktikn akolovbia,
TTAPOLOIAOVTAL HEUOVWUEVEG KAl EAATIEIG, YEYOVOG TTOU (PEPVEL AKOUN
pueyaAvtepn ovyyvon (Tuzéon & Solbes, 2016).
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Avalvuon kot a§loAdynon dtepeuvnTikwv paoctnpLoTATWY
Ttou VAomnotovuvtat oto nAaiolo Pndplakwv podnolokwv
oevapiwv

Agomowva Baroapovin, Metantuylakn ®ortrjtpia, Tunpa Exktaidevtikng & Kowvwvikng
IMoAttikng, ITA.MAK.
Iwavvng Aetvkog, Turua Extaibevtikng & Kowvwvikng ITohtikng, ITA.MAK.

NepiAnyn

TKOMOG NG EPELVAG NTAV VA AVAADOEL KAl va a&loAoynoet SlepeuvnTikeg SpaoTPlOTNTES IOV
TAAOIOVOLY PNPLaKd oevapla SiepeuvnTikng uadnong mg miatpopuag Go-Lab epevvovtag
TN ovuPoAr Tovg OTNV KATAVONOT EMOTNUOVIKOV EVVOL®MVY, OTIG 0eE10TNTEg EMOTNUOVIKGOV
Sadikaoiwv kat oy katavonon mg Siepevvnuikng Sradikaociag. AvaivBnkav Spaotnplotnteg
16 tapaderypatikov oevapiov xpnolponowwvtag to Inquiry-Based Tasks Analysis Inventory.
AtepevvnOnke 1o ouvoAiko eminedo Siepedvnong Twv oevapiwv, kabmng kat i mbavr| e€aptnon
TOV QIO YAPAKTNPIOTIKA Twv oevapiov. Ta gvupnuatd vodnAnvouy Ol auTd Ta PrnELoKa
ogvapla Jpodyovy LvYPnAo Pabud Katavonong TV EMOTHUOVIKOV EVVOIMV KAl TG
Siepevvnuikng Swabikaociag, oAAA  AVOHOIOLOPET  EUTTAOKT OeElOTNTOV  EMOTNUOVIK®V
Sadikaoiawv, eved vapyouvv evdeitelg 0Tt 0 fabuog avbevtikig Siepelvnong oV TPOTPEPOLV
eCaptatan amd yapaxktnpotikd tov ILS oOmwg ta Apps 1 tov apiBuo Pivieo mov
ovumepapfaver.

Abstract

The purpose of research was to analyze and evaluate inquiry-based tasks found in digital
Inquiry Learning Scenarios on the Go-Lab platform investigating their contribution to the
understanding of the scientific concepts, the scientific process skills and the understanding of
scientific inquiry. Inquiry-based tasks of 16 Example Inquiry Learning Scenarios were analyzed
using the Inquiry-Based Tasks Analysis Inventory. The overall level of inquiry of the scenarios
was investigated, as well as its possible dependence on characteristics of the scenarios. Our
findings suggest that these ILS promote a high degree of understanding of scientific concepts
and the scientific inquiry process, but an unbalanced involvement of scientific process skills
and there is evidence that the degree of authentic inquiry they offer depends on characteristics
of the ILS such us the apps or the number of videos that it includes.

NEEeLg KAELSLA: Se810TnTeg emoTnHOVIK®OV Sadikaciov, Siepeuvnikn uabnomn, yneakd
ogvapla

Key words: scientific process skills, inquiry-based learning, digital learning scenarios

1. Elcaywyn

To povtédo ng Siepevvnrikng mpooeyyong (Inquiry-based learning) otn
O18aokaAla TWV QULOIK®OV EMOTNUEOV Elval SNUOPIAEG, TpoTeiveTal Kal
npowBOeital ota Avaivtika XxoAka [Ipoypaupata oe OAOKANPO TOV KOGUO, 01N
O1e0vr) epevva Al kat ot Si8ackaiia (Pedaste et al., 2015). H €§eAi&n g
texvoloyiag Stadpapatidel onuavTikdo poAo oe avtn T katevOvvon kabwg
avavel TNV AITOTEAECUATIKOTNTA TV OlepeuvnTik®v uebodwv Aoyw tng
VITOOTNPIENG TOVG A0 NAEKTPOVIKA Tepifaiiovta padnong (de Jong, Sotiriou
& Gillet, 2014). 'Otav Siepevvnmikeg Spaotnprotteg kabodnyovvtal HECw
S1adiktvov ovpupfarrovy otny Beitioon Stagopetik®v SeClOTTOV OMTWG eivat:
avayvoplon  TpofAnUATov, OSnuovpyid  epOINUATOV Kol LIToOEoewV,
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oXe0laou0g KAl JPAYUATOTOINOT  MEPAUAT®Y, GCULAAOYT KAl avAaAvom
Sedopevwv k.a. (Maeots, Pedaste & Sarapuu, 2008).

Alepevvnon opideTal wg 0 TPOTOG LE TOV 0TT0I0 EPYAOVTAL Ol ETMOTNOVEG,
kaBwg xatl o1 SpaoTnploTnTeg HEcA Ao TIg omoieg ol padnteg odnyovvtal va
KATAVOT)OOUV TOCO TIG ETMIOTNUOVIKEG €VVOIEG 000 KAl TIG ETOTNUOVIKEG
Sadikaoieg (Bybee, 2006). Aefayetal o (pAOCEIG. TNV E€MOKOMNOT TOV
Pedaste et al. (2015) e€etaomkav 32 apbpa oxeTikd pe avteg kat Tpotadnke
evag kvkhog 5 @aocewv (1.IIpooavatohouog, 2.Evvoilohoynon, 3.'Epevva,
4.2vumépaopa, 5.2vdmmon), sov ovvévadel OAA TA 10YVOVIA TAQiol
SiepevvnTikng mpooeyylong g SidaokaAiag.

O mapamdvw KOKAOG TNng S1epetivnong a&lomoieital oTig SpaoTnploTnTEg TV
818p8vvn't1k(bv oevapimv Tov Go-Lab, kaBag eivan pia Stadiktvakn) TAaTeopua
IOV ETNKEVTPWOVETAL OTN 618p8UVI”|’[1K]] uadnon. Zoupwva pe tov de Jong (2015)
01 S1EpevvNTIKEG SPACTNPIOTNTES TNG ﬂ)\a't(popuag Go-Lab ocvvBetovv Inquiry
Learning Spaces (ILS), 6nAadn ynelakda padnowaka oevapia yia diepevvnon
mov Baocifovtal oTig 5 paoelg Twv Pedaste et al. (2015).

'‘Ocov agopd TNV a&loAGYN o1 NG TO10TNTAG S1IEPELVIITIKGOV SPATTNPLOTITOV
o1 Yang and Liu (2016) Stakpivouv 4 S1a0TACEIS WG TTPOG TIG OTOIEG TTPOTEIVOLV
eva miaiotlo aflohoynong:

1. Ynoot)pi&n otnVv 01koS0UNoN KATAVOT|OEWY EMOTIUOVIK®DY EVVOIMV.

2. [Tapoyn evkaipliwv yia xpnon Se€lotTmv emotnuovikov d1adikacimv.

3. ZUUPOAT) TNV KATAVONOT] TNG EMOTNUOVIKIE SiepevviTikng Stadikaoiag.

4. TTapoyr) evkaplOV yia avakaAvyn vontikov delotntwv vyning taéng (HOTS)

a7to Toug padntec.

SUYKEKPIUEVQ, TTPOTEIVOLY €va epyaieio avaivong kal alohoynong to Inquiry-
Based Tasks Analysis Inventory (ITAI) mov mepilaufavel 22 otoryeia kat
AVTIOTOLYOVV OTIG TPEIS MPpWTeG dlaotacelg. Ia v tétapt, mpoteivouy pia
KPLTIKT) ETIOKOINOT) OTO TUNUA TNG oL TNONG oV S1e€AyeTal 0TO MAAICI0 piag
Siepevivnong.

IMivakag 1: ITapadetypa Tov oToieimy 3-14, IOV AT0TEAOVV T 20 Atdotaon tov ITAI

ATAYXTAZH 2 : Aef10TTeg EMOTUOVIKQV S1a81KAo1mV NAI OXI
3 Hapatipnon
4 Zoumepaopog
5 Métpnon
6 Emkowvwvia
7 Ta&wvounon
8 IIpoPieyn
9 'EAeyxog MetafAntmv
10 Alatvnwon Agrtovpytkwv Oplopmv
11 Tynuatiopog vioheogewv
12 Epunveia eSopévwv
13 Alatvnwon Epotmoewmv
14 ITXNUATIOUOG LOVTEAWY

To ITAI ypnowomomnOnke amd AMOULG €PELVNTEC YIA TNV AVAALOT
SpACTNPIOTITOV OYXOAIK®V EYXEIPIOIWV (PUOTIK®V EMOTNUOV OTNV eKTAidevon
ue tapopola evpnuata (Dogan, 2021; Sideri & Skoumios, 2021; Yang, Liu&Liu,
2019). INa mapaderypa Ppebnke ot omv EMASa ta eyyepidia kvpiwg
€0TIAdOVV OTIC £VVOLEG KAL ATYOTEPO OTIG eMOTNHOVIKEG 6e€10TnTES, otnv Kivan
Siepevivnon StaywpideTan Ao To EMOTNUOVIKO TTEPIEXOUEVO KAl Sev TpomBeital
1 Katavonon g guong g diepevvnong (Tovpkia, Kiva). Amo tnv aAAn pepia,
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PAIVETAlL VA QIOVOIAJOVV EPEVVEG TTOU AVAPEPOVTAL O OPAOTNPLOTNTEG
YINPLAK®OV OEVAPLMV.

YKOOG¢ NG TAPovoag €PELVAS NTAV VA AVAADOEL KAl va afloloynoel
Siepevvnmikeg Spaotnprotrteg twv ILS tov Go-Lab xpnowpomoiwvtag to ITAIL
Ta epevvnuikad epotuata nrav: Ei. ITolog o Pabudg vmootping oty
KATAVOT0T] TV EMOTNUOVIK®V EVVOI®V IOV TTpoo@epovv Ta ILS tov Go-Lab;
E2. TIloieg &e&iomnreg emotnuovikng Owadikaciag eumAEKovVTIAl  OTIG
Siepevvnmikeg Spaotmprotnteg tov Go-Lab kol oe mowo PBabuo; E3. Ilowog o
Babuog ovpPoing twv ILS tov Go-Lab otnv katavonon g emoTnUOVIKG
Siepevvnmikng Stadikaoiag; E4. Yapyovuv ouykekplueéva XAPAKTPIOTIKA KAl
epapuoyeg twv ILS mov cvufdrrovv oty avénon tov Babuov avBevtikng
S1epehivnong IOV TTPOCPEPOLV;

2. MeBodoloyia

H &pevva Paciotnke otn pebBodo avaivong Tov TePLEXOUEVOL. AETyUd T)TAV Ol
Spaotnplotteg mov mepthappPavovtal ota 16 eAAnvika “Example ILS”tov Go-
Lab. Epevvnmiko epyaieio yia v avaivon twv oevapiov nrav 1o ITAI tov
Yang and Liu (2016).

E€etaomkav o1 tpeig Staotaoeig tov ITAI yia va amavinBovv ta E1,E2,E3.
Kabfe ILS Bewpovvtav pia povada avaivong kat Adupave evav aplBuo wg
KWOKO OUUP®OVA LE TN OEIPA TNV 0TTold ep@avifotayv otn Alota pe ta Stafeoiua
vrodelyHaTika oevapla otn oeAdida tov Go -Lab. 1o oUvoAo Tov oevapiov
YWVOTAV avaAvon g mpoTng kKat g tpitng Swdotaong tov ITAI ko
JIPOEKLMITAV OKOp Yywa TN kaBe pia. EmuAéov kdbe @daon tov oevapiov
Aoyidoviav wg pia SpaoctnploTnTa Tov CEVAPIOV, KWOIKOTOIOUVTAV UE VEO
ap1Buo ToL TUITOL 1.1 OITOL O TIPWTOC AVTIOTOLYOVCE OTOV ApPlBUd Tov oevapiov
Kal o 8evtepog otn oelpd g paong. Kabe pdaon avaivotav pe tn devtepn
S1aotaon tov ITAI katainyovtag oe €va veo okop. Byalovtag tov uEco 0po twv
OKOp OAWV TV (PACEDV KAOE 0evapiov KATAANYAUE OTO TEAKO OKOpP TNG
SSbtapng 61('10'taong 'Etol kaBe oevapio eixe 3 emuépovg oKOp, &va yia kafe
uia 81a0ra0n KAl &va TEAIKO CUVOAIKO OTO 07Tol0 pia vwn}\orepn Ba@uo}\oyla
VITOOTIAWVE OTL O€ AUTO TO OEVAPIO EUTAEKOVIAV IEPIOOOTEPA OTOLXEIA
avBevtikng Siepevvnong (Exnua 1).

ZOvoho ZKOP ITAI
ZENAPIA TITAOZ TAQZZA HAIKIA OEMEAEIQAEIZ IAEEZ OEMATIKOI TOMEIZ QAZEIZ ITAI ZKOP ITAI B ?;g:l:;

(max=22) | * M| (max=12)

Buohoyia, Botavohoyia,
Owohoyla, Duot
Evépyeta, Qwg, Life
processes

Metarport evépyeta,
EAAHNIKA [13-14,15-16, 16+  |Zwvravol opyaviopoi kat
£uBiac UAn, Maviimg yn

Napéyovreg Mou Ennpedtouy Tn

=|®wrocvveeon 6 12,33 2 2,33 8

11 Ac okedprovpe
12 A unoBEooupe

13 AC nelpapatioTolje

14 A Bydhoupie oupnepdopata
15 Ac poBAnpatioTolpe
16 A Soupie T paBape

NP w|w|N|w

Tympa 1: Iapaderypa avaivong / a&loddynong oevapiov

2Ta 0EVAPIA ETTONG KATAYPAPNKAV ETMUEPOVE YAPAKTNPIOTIKA ONWS:
HAwia, Oepehiwderg I8éeg (m.x. Aoun g UVAng), Ogpatikol Topeig (..
Xnpueia), Ap1Ouog daocewv, Apps, virtual labs, Eikoveg, Bivieo ywa v e§aywyn
OLUTIEPACUATMV G TTPOG TO E4.
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3.AnoteAéoparta

Ta amoteAéopata g epevvag £de1fav ot ta e€etaldopeva ILS a) mmpoopepovv
peyodo Pabuo  vmoompiEng (uetaly  87%-100%) oV kATAVONOM
EMOTNUOVIK@V evvolwv (Altdotaon 1), B) eupavidovv eumAokn OAWV TwV
Seflo v emotnuovikng Stadikaciag ot S1EpeuvNTIKEG SpAoTNPLOTNTES
(Aldotaon 2), aA\a og TTOAD 61a(p0paﬂ:u«') BaBbuo kol pe peyaAn Swaomopd,
Ka6wg TA JTOCOOTA KLUAIVOVTAL ATto 4% €wg 57% (Zxnua 2) kat y) eu(pav@ovv
apkeTd VYNAO (UeTall 44% xal 94%) Pabuo ovpPoAng otnv K(l'[aVOT]OT] me
Siepevvnmikng Stadikaoiag (Awdotaon 3). [Tapddnia, mapatnpndnke ot ta
oevapla pe v vynAotepn Pabuoioyia ITAI €xovv TOAD LYNAO oKOop OTNV 3N
S1aotaon tov ITAL daivetar SnAadt) mtwg 1 S1A0TaAoT) AUTH CLVEITPEPEL KLPIWG
o1 510poporToinomn HeTalD TV OKOP TV OEVAPIWV.

Telog, avagopwka pe v efaptmon tov ITAI okop amd TA EMUEPOLG
XAPAKTNPIOTIKA OTIwG: 0 aplBuog Twv pAacewv, Twv Apps, Twv virtual labs kA,
amd TV pEXPL Topa avaivorn Oev PBpebnke kamolog moAUy Eexabapog
OUOYETIONOG, AV KA1 TO OLOTNUA eival TOAVTTAOKO kKaBwg tepthapufavel mToAAeg
HETAPANTEG KAl QITAITEITAL TEPETAIP® AVAALOT. XPNOUOTOIOVTAS LA TU1-
JTOOOTIKT) TTPOCEYYION £y1ve OUYKPLoT avapeoda ota dvo ILS pe ta vypnAdtepa
okop kat Ta Ovo ILS pe 1a yaunAotepa OKOp WG TIPOG TA ITAPATIAVR
¥apaktnplotikd. Bpebnke £tol ot ta ILS pe ta vypnAdtepa oKop eUITEPIEXOVV
S1apopeg mpotevopeveg amd 1o GoLab epapuoyeg ava gaon (de Jong 2015)
Kal povo €va 1) kavéva Pivteo otov oxedlaouo tovg.

100,00%
90,00%
80,00%
70,00% 57
60,00%

45
50,00%
40,00% 31 30 5532
30,00%
g Bmlmcilzn I ]
0,00% Heml - —
>

& S

Tympa 2: Babuog epmioxng Selom)twv emomuovikng Stadikaoiag (Atdotaon 2)

4.Zuunepacpora

MEow TV AWTOTEAECUAT®V TNG EPEVVAG LA oVUITEpaivovpe 0Tt ta ILS tov Go-
lab onwg ka1 Ta oxokma eyxepidia (Dogan 2021) vatoo'tnpléovv oe uaya}\o
BaBuo v Kortavonon TV EMOTNUOVIKOV EVVOIMV KAl OTL OEV TTAPEXOLV
EVKAIPIEG V1A OLOIOUOPPT) ava:nruEn Selottwv emom povu{wv Sadikaoiwv
otovg padnteg kabwg vmapyel Sl1a@opoToiNon 0T CUYVOTITA IOV AUTEG
eumiekovtan (Dogan, 2021; Sideri & Skoumios, 2021; Yang, Liu&Liu, 2019). Ta
ILS oe avtiBeon pe ta oyoAikd eyyepidia mpowbovv oe peyaro Pabuo tnv
Katavonon g Siepevvnikng pebodoioyiag. EmumAcov, vapyovv eviei&elg ot
0 AETTOUEPTC OXeOAOUOC UE TNV EMAOYT KATAANA®V apps Kal GAA®V
XAPAKTNPIOTIK®V elval Suvatov va avénoel 1o fabuo avbevtikng Siepevvnong
JIOV JPOCMEPOLY. TVOTIVETAL £TCL 1 XPTNON KATOAANAQ OXESIA0UEVHDV
SikTvakmVv oevapiowv, T000 yia TV powdnorn katavonong g Siepevvnong,
000 KAl yla TNV avantuén mokidwv de§lottmv emotnuovikov Stadikaoiov
otovg pabntég, evm N eveMéla NG XPNONG TOVG O JTOKIAA EKTASEVTIKA
TIAQLO10, ATTOTEAEL EVA ETMITAEOV TIAEOVEKTI AL
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Aoy eLg EKTIALOEUTIKWV TWV PUGLKWV ETLOTNHWV TNG
deutepoPadpiag eknaidevong, yia mtuxEg tng puong tng
EMLOTAMNG: N MEPLMTWON TG OXEONG TWV EMLOTNHUOVIKWV

VoUWV €vavtl Twv Oewplwv

Iwkepia Tkeva, Metantuyiakn gorttpia, ILT.AE., ATL.O.
Avva KhwOov, I1.T.A.E., AILG.
Avaotaoiog Zovmidng, ILT.A.E., A.ILO.

NepiAnyn

H &618aokaria g ®PUong g Emomung kplvetal amapaitntn yid TovV EMOTNHOVIKO
ypappatiopd Twv padntov kat 1 amoteAecuanikn Sidaokoiia g amautel evnuepwUEVOUG
ekmaSevTikoVg. TNV Tapovoa EPYAOia EMXEIPELITAL T) AVIXVELOT] TWV ATOWEWV EKTTASEVTIKGDV
ITE04, ya 1) 0X€0T TwV EMOTNUOVIKOV VOU®V EvavTl ToVv Bewplov. EmAexOnkav n moootikn
oTpaTNYIKT] kKal 10 gpevvnmiko epyaieio SUSSI (Student Understanding of Science and
Scientific Inquiry), tov cLUVEVALEL EPWTNOELS KAEIOTOV KAl avolkTov TUmov. Ta amoteAéopata
OLUP®OVOUV LIE TA EVPTUATA OYETIKOV S1EBVMVY £pevvav, avadelkvbovtag, OTL Ol EMCTNLOVIKOL
vouol evavt twv Bewpiov eivan pia srruyn g OTE ya v omoia o1 'EAnveg exmtaidevtikol
TAPOVCIALOVV TTOAAEG TTAPAVOT|OELG.

Abstract

The Nature of Science teaching is considered essential for students’ scientific literacy and its
effective teaching requires informed teachers. In the present study, the detection of science
teachers’ views is attempted, regarding the relation between scientific laws and theories. The
quantitative strategy was chosen, while the SUSSI (Student Understanding of Science and
Scientific Inquiry) questionnaire was used for data collection, as it combines closed and open
type tasks. The results are in line with findings of relevant international studies, showing that
scientific laws versus theories are an aspect of the Nature of Science about which Greek teachers
present many misconceptions.

Né€eic KAeLLd: 1 pvom g emotung, ektadevtikol ITE04
Key words: nature of science, secondary science teachers

1. Elcaywyn

H ®von mg Emotmung (PTE) eivanl pa évvola moAvdiaotatn kat ipovmobetel
™ OoVUPBOAN S1a@opwv emotTnuoviKoV meploxwv (Puocopia, Puyoloyia,
Kowwvioloyia, k.d.) wote va ovykpotnOel kat va sipoodloplotel evvololoyika
(Lederman et al., 2014). Tavtoypova, n Si8ackaiia g OTE Bewpeitan
QITAPAITNTN YA TOV EMOTNUOVIKO YPAUUATIoNo Twv padntov (Hottecke &
Allchin, 2020). ITtvyxeg g OTE avamtbooovial oe TPoypARUATA OTTOVS®V
S1apopwv evpwTAikwV YwpwVv, Twv HITA, tng Avotpaiiag kat tng N. A@pikng
Kal spoteivovial amd Oiebvelg opyaviopovg, omwg o OOZA, peow ToL
mpoypaupatog aflohoynong PISA.

Svupuva pe tov McComas (2020), opropéveg 16€eg mov meptypagovy m OtE
KAl WrtopoLV va 1efolv mg EKTTAIGEVTIKOL GTOYO01 E1val OTL ] ETMOTNLOVIKT] YVOOT
Baoiletal ota eummelpikd SedouEva Kal EXEL TPOTWPIVO XAPAKTNPA, T) ETMTCTNUN
EXE1 VITOKEUEVIKO XAPAKTIPA, VD 1) Bewpia kat o1 vOUol amoteAovv Stakpita
€lon yvoong.
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Qo1000, o1 pabntég omavia Sidaockovtal mruxeg g OTE, kupimwg yati ot
EKTTASEVTIKOL CLUVAVTOUV OVOKOAIEG OTNV AOTEAECUATIKT) S18aokaAla TOvg
(Capps & Crawford, 2013), aAAQ ka1 S10TL TEPA ATTO OPIOUEVEC OT|LEIDOELS OTIG
EI0AYWYEG TOUC OEV LITAPYOLV OTUAVTIKEG AVAPOPES OTA OYOANKA £yXelpidia.
Avayvopidovtag Tov pOAO TV EKTTAIGEVTIKWV GTOV EMOTNUOVIKO YPAUUATIOUO
TV HadnTov, onUAvTIKOg aplOuog epeuvmV HEAETA TIC ATTOWELS TOVG YA TIG
ntuyxeg g OTE (Lederman et al., 2014). e avtod 1o Bepa eotiader n mapovoa
£pevva eAelpel oxeTikwv epevvav otnv EAAGSa.

2. MeBodoloyia

H épevva mpayuatomombnke tnv mepiodo Maiov-Iovviov 2021 kau
ovppeteiyav 157 ekmaildevnikoi ITE04, pe toug avipeg va eivar Alyol
IEPLOCOTEPOL A0 TIG Yuvaikeg. H Siaxtikr) eumeipia g mAelovotntag eival
atd 12 €wg 23 €. 'OcoV aPopd TO AVOTEPO EKITAOEVTIKO TOUG emimedo, ol
JIEPLOCOTEPOL E£XOVV TITAO UETAMTUYIOK®V OTOVS®MV KAl Ol HI001 €XOuV
TTAPAKOAOVONOel EMUOPPROOEIS OXETIKEG Ue TN OSI8AKTIKN] TV QUOTKKOV
emotnu®v. To epeuvnTikod epyaieio mov emAEXONKe yia T cvAAOYT) Sedouevmv
KAl UETAPPAOTNKE OTA eANVIKA &€lval TOo epwTnuatoAoylo Student
Understanding of Science and Scientific Inquiry (SUSSI), stov SnuiovpynOnke
antd toug Liang et al. (2008) Ta xkprmpla emAoyng Tov ovykakpluévov
EPWTNUATOAOYIOV a(popovv NV a&looinoT) Tov oe a}\}\ag Xoopeg, O0mwg o1 HITA,
n Kiva ka1 Tov pKla oV atodekTod Seiktn wwrepmng OUVOYT)G KA1 TO YEYOVOG
oTt ovvdvadel 8pwm081<; KAE10TOV KAl AVOIKTOU TUIIOV, Sancpa}uCovwg mv
AVIXVELOT) TWV WIOWEWV TOV CVUUETEXOVI®V 0€ onuavtiko Baduo. Eidikotepa,
a&l0A0OYEL TIC AWTOWELG TV EKTTAOEVTIKGV O€ €€ mTuyeg g DTE: mapatnpnoelg
KAl OUUTTEPAOCUOG OTNV EMOTNUOVIKT] €PELVA, AAAAYT] TOV ETOTIUOVIK®OV
Bewplov, EMOTNUOVIKOUG VOUOUG EvavTl TWV Bewprwv,
KOWWVIKEG/TTOMTIOMKEG  emOpAoelg OV EMOTNUOVIKI)  €peuva,
PAVTACIa/SNUIOVPYIKOTTA TWV EMOTNUOVOV KAl EMOTNUOVIKT neBodoloyia.
IMa kaBepia amod aVTEG TIG TTUYEG LITAPYOVV TEOOEPLS ONAMOELS KAEIGTOV TVUITOV
oe 5-Padun kAipaxka Likert kat pia epwtnon avoiktol tumov. Ol epwtnoelg
KAEL0TOU TUTTOL TEPIAAUPAVOUV OTADOELG TTOV AVTITIPOOMITEVOVV EITE ATTAOTKEG
amowpelg (naive views) elte evnuepwpeveg amowelg (informed views) yia  O1tE
(ITivakag  1). H eykvpomoinon ToOU UETAPPACUEVOL OTA  EAANVIKA
epwTNUATOAOYiOL Sao@aiiotnke amo dvo epevvnteg g ADE, evmd 0 EAeyyog
yla v a§lomoTtia Tov eyve pe tov deiktn Cronbach a, o omoiog yia to ovvolo
TWV EPWTNOEWV KAEIOTOV TUTIOV Ppebnke 0,762.

3. AnoteAécpata

v mapovoa epyacia AOyw TEPLOPICUOV OTNV EKTAON, Tapabetovue
EVOEIKTIKA TA ATOTEAETUATA HOVO TNG Tpitng mtuxng e PTE (emotnuovikol
vouol evavtl Oewpiwv, Iivakag 1), n omola apovolddel TG TEPIOCOTEPES
JTAPAVOT|OEIG. ZUYKEKPIUEVA, 0TI SNA®MOT 1 01 KATNYOopieg «OUUPOV®» KAl
«OVUPOVE ATTOAVTA» OUYKEVIPMOVOLV TNV JAEIOVOTNTA T®WV ATAVINOEWV
(59,2%), evd oxedOV TO €va TPITO TWV CUUUETEXOVTWV (29,3%) SrapwvoLv 1)
SagpwvoLv amoAvTa pe ) B¢omn avtr). X1 SnAwon 2 mapatnpeltal pia S1ayvon
QITAVTNOEWV OTIG KaTnyopieg «Slapmvm», «dev elpal olyovpog/n» kal
«OVUPOV®O» UE AVTIOTOLYA TTO000TA 39,5%, 20,4% ka1 28,0%. X1n 6nAwon 3 1
OUVIPUITIKN] JIAEIOVOTNTA TWV OUUUETEXOVTI®WV (79,6%) TAooOovVIAl OTIg
KATNYOPIES «OUUPOV®D» KAl «OVUPOVE QATOAVTA», VG YlA TIG LITOAOUTEG
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KATNYOPIEG LITAPYEL H1A 100KATAVOUT] JIOAD HIKP®V T0000T®wV. TEA0g, otn
ONA®WOT 4 01 KATNYOPIEg «CLUPD®VD» KAl K CUUPOVD ATTOAVTA» GUYKEVTPOVOLV
TNV TTAEI0VOTI TA TWV CUUUETEXOVTI®YV (63,0%). X210 oLVESP10 Ba Tapovo1ACcTOVY
AVAALTIKA TA amtoTeAeopata yia Tig €€ mruyeg g OtE.

IMivakag 1. ATTOWeIg TwV EKTASEVTIKMY Y10 TOUG ETIOTNUOVIKOUG VOLOUG EVAVTL TWV
BewpLaV, OTTIWC TTPOKVITTOVV ATTO EPWTNOELS KAEIGTOV TUITOL 5-Pabung kAipakag Likert

AA* A AX z ZA

1. Ot gmotnpovikeg Bewpieg vTApyoOLV OTOV 13 33 18 79 14
(PLOTKO KOOUO KAl AVAKAAVITITOVTAL HECK (8,3%) | (21,0%) | (11,5%) | (50,3%) | (8,9%)
EMOTNUOVIK®V Siepeuvnoewv (-)**

2. ¥e avtifeon pe g Bewpieg, o 12 62 32 44 7
£TOTNUOVIKOL VOLOL 8eV LITOKEVTAL OF (7,6%) | (39,5%) | (20,4%) | (28,0%) | 4,5%)
aMayég (-)

3. O emmomuovikoi vopot eivat Bewpieg 10 12 10 108 17
710V €Y0LV emtainBevtel (-) (6,4%) | (7,6%) (6,4%) | (68,8%) | (10,8%)
4. Or emomuovikég Oewpleg eneEnyodv 4 19 35 82 17
TOVG ETOTNUOVIKOVG VOUOUG (+) (2,5%) | (12,1%) | (22,3%) | (52,2%) | (10,8%)

*AA: Alapwvo ATtolvta, A: Alapave, AX: Aev eipat Zityovpog/n, X: Zuppwve, TA: Zupeove Asolvta
** (+): evnuepwpévn dmtown (informed view), (-): asthoikn astoyn (naive view)

STV AVOIKTI] €PWTNOT AVTWIOKPIONKAV 34 QIO TOUG CUUUETEXOVIEG OTNV
epevva (ITivakag 2) kat n TAEOVOTNTA TWV CUUUETEXOVIWV (47,1%) eixav
QITAOTKEC ATTOWPELG V1A TOVG ETMOTNLOVIKOUG VOLOLG EVAVTL TV Bewplov, 23,5%
elyav petafatikeg amowpeig, 1o 14,7% eixe un TalvoUno1UeS AITAVTIOELS KAl TO
14,7% €iX€ eVNUEPWUEVES ATTOWPEIG.

Mivakag 2. Amopelg eKTAdeVTIKGOV Y1a TOUE EMOTNLOVIKOUS VOLOUG EvavTl TV Oewplaov,
OTIKC TTPOKVITTOVV AITTO TG EPWTITELS AVOIKTOV TUITOV

IIuyn g @tE Mn Amoikég | Metafatukég | Evipuepw 1A 00¢
Taivopnowt | aroweg AwTOWPELG peveg GUUUETEXOVIOV
£¢ ATOWPeELg aoOPeg
Emotnpovikol 5 16 8 5 34
vOpoL évavtt (14,7%) (47,1%) (23,5%) (14,7%)
Bewprv

4. Jupnepdaocpato

O1 ruyeg g PTE mepieyovv alnAevdeteg HeTAl TOVG EVVOLESG TTOV APOPOVY
EVOAAKTIKEG AmOWelg HabnT®v, aAAA Kol EKTASEVTIK®V KAl JTAPEXOLV
Kard}\}\n}\o TAQLO10 YA TNV KATAVOTOT) NG amorﬁ UNG KAl TWV EVEPYEIDV TWV
Emom uovwv (Bell et al., 2016) Zmv Jtapovoa epyaola 818p8vvn0ap8 TIg
QITOWPELG EKTTASEVTIKGOV (pv(anv €O pwv OXETIKA pe pia amo g :nwxsg ™mg
®1E Kl OUYKEKPIUEVA OYETIKA LE TN OXEOT) TV EMOTNUOVIKOV VOU®DV EVAVTL
Twv Bewplov.

H épevva £6e1le mwg 01 ATOWPEIg TV CUUUETEXOVTIWV, OXETIKA LIE TN OXECT) TOV
EMOTIUOVIK®V VOU®OV EVAVTL T®V Bewplov, etval amioikeg. ITo ovykekpiueva,
EMKPATEL 1] QTAOIKI ATOWn OTL Ol mOoTnUovikeg Bewpieg LIIAPYOLV OTOV
(PLOTKO KOO0 KAl AVAKAADIITOVTAL LECW EMOTNUOVIK®V S1EPEVVIITEMV KAl OTL
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Ol EMOTNUOVIKOL VOUOl eival Bewpieg mmov €xovv emainBevtel. Emopevag, ot
exmadevTikol Sev avayvwpifovv Tovg VOUoLG Kal Tig Oewpieg wg Svo Srakprta
€10 yvwong, aAAd Bempoliv O0TL atoTeAOVV SV0 S1aPOPETIKES LOPPES NG 1610G
yvoong. AnAadT), vrrootnpidouvv TV amAoikn astoyn mov ava@épel o McComas
(1998), mwg OTAV LIIAPYOVV APKETA OTOLXEIA, SNUIOVPYEITAL Ui AVATITUELOKT)
Sadikaoia, 0mov o1 Bewpieg oSnyovvtal otnv mANPN aodoyn wg vouol. 'Etot
Snuovpyeital N emoifnon OTL 01 VOUOL lval TEPIOCOTEPO ATPAAEIC ATTO TIg
Bewpieg. EmumAgov, onuavTikO HEPOG TV OVUUETEXOVI®WV Oewpel 0T, OE
avtifeon pe Tig Bewpieg, o1 eMOTNUOVIKOL VOUOL Sev vitokelvTal oe aAlayeg. H
OUYKEKPIUEVT] QAToPT LITOSdNA®VEL OTL Ol eKAdevTIKOl SuoKoAsvovTal va
QITOSEXTOVV TNV TIPOCOPIVOTNTA TNG EMOTNUOVIKNG Yvawong. [Tap ' 0Aa avtd, n
TALIOPTPIA TOV CUUUETEXOVTWV CUUPOVIOE UE TNV EVIUEPMUEVT] ATTOWPN OTL O1
Bewpieg emenyovv TOUG EMOTNUOVIKOUG VOLOUG, TTEPTOVTAS O€ AVTIPATELS KAl
EVIoYVOVTAG TNV BE0T Twg 01 AWTOWELC TOUG Y1A TOVG VOUOLG Kal TIg Dewpieg eivan
QUTAOTKEG.

[Tapopola amoteAeopaTa ava@Epovy ToAAol epevvnteg Owg o1 Lederman et al.
(2014), Merci et al. (2017) kat Stefanidou et al. (2017). MadAlota ot Merci et al.
(2017) avagépovv 0T, peta amo efaunvn mapepPaotn, ot ekmaidevTikol
OULVEXLLAV VA EXOLV TNV ATTAOTKT Amtoyn 0Tl 01 Bewpieg OTAV wpiudlovy yivovtal
VOUOl KAl OTL Ol VOUOl 8ev LIOKEIVTAlL 08 aAayEg. Oeswpovue g av dev
VTN PYXAV O1 JTEPLOPIOUOT TNG TTavdnuiag, 0 ouvELACUOS TOV EPWTUATOAOYIOV
SUSSI pe nuiSounuéveg ovvevtedEelg, Ba €81ve akoun KaADTEPT €1KOVA TV
QTOWEWV TWV CUUUETEXOVTWV OTNV EPEVVA.

5. BiBAloypadia

Bell, R. L., Mulvey, B. K., & Maeng, J. L. (2016). Outcomes of nature of science instruction along
a context continuum: Preservice secondary science teachers’ conceptions and instructional
intentions. International Journal of  Science Education, 38(3), 493-520.
https://doi.org/10.1080/09500693.2016.1151960

Capps, D. K., & Crawford, B. A. (2013). Inquiry-based instruction and teaching about nature of

science: Are they happening?. Journal of Science Teacher Education, 24(3), 497-526.
https://doi.org/10.1007/10972-012-9314-7

Hottecke, D., & Allchin, D. (2020). Reconceptualizing nature-of-science education in the age of
social media. Science Education, 104(4), 641-666

Lederman, N. G., Antink, A., & Bartos, S. (2014). Nature of science, scientific inquiry, and socio-
scientific issues arising from genetics: A pathway to developing a scientifically literate
citizenry. Science&Education, 23(2), 285-302. https://doi.org/10.1007/s11191-012-9503-3

Liang, L. L., Chen, S., Chen, X., Kaya, O. N., Adams, A. D., Macklin, M., & Ebenezer, J. (2008).
Assessing preservice elementary teachers’ views on the nature of scientific knowledge: A
dual-response instrument. Asia-Pacific Forum on science learning and teaching, 9(1), 1-20.

McComas, W. F. (Ed.) (2020). Nature of science in science instruction: Rationales and
strategies. Springer Nature. ISBN: 978-3-030-80201-1

McComas, W. F., & Olson, J. K. (1998). The nature of science in international science
education standards documents. In The nature of science in science education (pp. 41-52).
Springer, Dordrecht. ISBN: 0-792-35080-4

Mesci, G., & Schwartz, R. S. (2017). Changing preservice science teachers’ views of nature of
science: Why some conceptions may be more easily altered than others. Research in
Science Education, 47(2), 329-351. https://doi.org/10.1007/s11165-015-9503-9

18



4° 3NE — Tevyiblo Epyaociwv: Opada I

Stefanidou, C., & Skordoulis, C. (2017). Primary Student Teachers’ Understanding of Basic
Ideas of Nature of Science: Laws, Theories and Models. Journal of Studies in
Education, 7(1), 127-153. http://dx.doi.org/10.5296/jse.v7i1.10599

19



4° 3NE — Tevyiblo Epyaociwv: Opada I

To Evepyelako Antotunwpa Kat n dtepevivnon tov emunédou
KOTAVON O G TOU oo podnteg/TpLeg tng Asutepofaduiog
Eknaidsuong. MpoomaBsia yia evvoloAoylki avantuén Ko
EVEPYO CUMHETOXN TOUG OTN HELWON TOU HECW SLOAKTLKNAG
napeufoocng

Nworaog I'aravng, Ynoyrglog Aidaxtopag, II.T.A.E., A.IL.0O.
T'ewpylog Maravdpaxng, II.T.A.E., A.IL.G.

NepiAnyn

H mtapovoa Siatpifr] exet wg okomo T Siepeivion Tov emedov katavonong g £vvolag Tov
evepyetakov amotunopatog (EA) amod pabnteg/pieg g Asvtepofabuiag Exmaidevong kat tnv
npoortabela evepyol CUUUETOXNG TOVG OTN UEIWOT) TOV, pHeow Siaktikng mapéupfaong. Ztnv
TIPQTN £PELVA AVATTTUXONKE EPWTNUATOAOYI0 SOeka elKOVWVY IOV astelkovifovy Kabnuepva
JIPOIOVTA T) LINPEOCIEG KAl CUUUETEIXAV 416 HaBNTEG/TP1EG TOL TTOAEOSOUIKOD GLYKPOTHUATOC
Oezooarovikng. Ta amoteAéouata Seiyvouv ot o1 pabnteg/tpieg Sev KATaAvooLV TNV €Vvola Tov
EA. T Sevtepn épevva oxediaotnke kat vAomowmOnke pia Aildaktkr Mabnolakn AkolovBia
(AMA) Suapkelag 20 wpwv, oe 80 padnteg/tpieg A’ T'vuvaociov, pe oKomo TV aAAayr] Twv
AVTIANWPE®V KAl TIPAKTIK®V TOVG TIPOG TNV AEWPOPTKT] XPTOT) EVEPYELAGC.

Abstract

The present thesis explores the secondary school students’ understanding about the energy
footprint (EF) concept and the effort of their active participation in its reduction, through
intervention. In the first survey, 416 students of the urban complex of Thessaloniki participated
by using a developed questionnaire with images, depicting everyday products or services.
Results indicate that students do not apprehend the EF concept. While in the second, a
Teaching- Learning Sequence (TLS) was designed and implemented with a duration of twenty
20 hours, in 80 7t grade students, with the aim of changing their perceptions and practices
towards sustainable energy use.

NE€elg KAeldLa: evepyeiaxkod anmotinwpa (EA), epotnuatoloylo pe ewkoveg, Sidaxtikn
pabnoakr) akohovBia (AMA), pabntég/tpieg Aevtepofabuag Exmaidevong

Key words: energy footprint (EF), questionnaire image tool, secondary school students,
teaching learning sequence (TLS)

1. Elcaywyn

H évvowa g fiwouotntag ovvdeetal pe tTa QWIOTLTOUATA, JTOV ATTOTEAOVV
nepifaroviikovg  Oeikteg g (O’Gorman &  Davis, 2013), «ka
¥pnowomolovvtal kat otnv ekmaidevon (Nunes et al., 2013). To OwoAoyiko
Amotvmwua (OA) smepiaaufdavel EVIe KATNYOPIES KATAVOAWOTC (PUOTK®V
opwvV amo Tov avOpwmo (evépyela, katolkieg-vmodoueg, SuAela-YapTi,
TPOPIUA-1VES KAl OAAATOIVES TPOPES), KAOMS KAl TA TTAPAYOUEVA ATTOPPIUUATA
artd v katavaiwor avtr (Borucke et al., 2013). To Evepyeiakd Amotonmwua
(EA) amtoteAel T ONUAVTIKOTEPT] OLVIOTOOA TOL OA, AVTIOTOLX®VTAG OTO 54%
avtov (Borucke et al., 2013), ka1l To 07010 €lval ATTOKAEIOTIKA APIEPWUEVO OE
eva povo amoPAnto, to S10&eidio tov avBpaka (CO2). Enueiwvetal 0Tt 1o EA,
AVAPEPETAL 0TI CUVOAIKT] TTO0oOTNTA avBpwioyevovg CO2 mov astarteital yia
NV dnuovpyia evog poiovTog 1 H1AG LINPECIAG, O OAO TOV KUKAO {wT)g TOUG,
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Kal HETPIETAL 08 Taykooula ektapla (gha) mapaywyikng yng 1 vdatwv ta omoia
artaltovvTal yia v astoppognor tov (Fang et al., 2014).

H xAipatikn alayn o@eiletal oTig avOpwItoyevelg €KTTOUTTES AEPIwV
Beppoxniov (GHGs) (Fang et al., 2014). Yntapyovv 6Vo Baoikeg mpooeyyioelg
meptypagrg tovg, To EA kot to avBpakikod amotinwua (AA). H Stagopd touvg
elvar 0T1 010 AA vITOAOYI{OVTAL O1 EKTTOUTEG TV £EL AEPIRV TOL BEpLOKTTTIOL TA
omoia mepapPavovtar oto IlpwtokolMo tov Kioto: CO., peBavio (CH,),
povo&eidio tov alwtov (N-0), vépopBopavOpaxeg (HFCs), veppBopavOpakeg
(PFCs) kan e€apBoprovyo Oeio (SFe) (Boruche et al., 2013), evwd oto EA povo 1o
CO.. Kata m Sdpkewa g PrpAoypagikng avaokommong kot ) dnuiovpyia
TOV EPEVVIITIKOV EPYAAEIOV TNG TPWTNG EpeLVAG KPiOnke amapaitntn n xpnon
g €vvolag Tov AA évavt tov EA.

H mAgioyneia Tov HeEXpl TdPa EPEVVAOV ETMKEVIPMOVETAL 0TI UETPTON TOV
OA/EA/AA paoBntov/tpuwv 1 ekmadevtikov povadwv (Li, Tan, & Rackes,
2015), LL€ TN OUYKP10T) TOU KAl Ue S101knTikeEg -kat ox1 Sidaktikeg- mapeupfaoeig
pe okoro ) peimor) tov (Collins et al., 2018). Emopévmwg, Sev vmtapyovv Epevveg
YA TNV KATAVOT0T) TWV EVVOLMV AUT®OV AITO HAONTES/TP1eg KAl TNV EAMENYPT) AUTH
EPXETAL VA CUUMANPWOEL 1) Tapovoa SlatpifPr), OKOTOG TNg omolag eival 1
Siepeivion g katavonong g evvolag tov AA amo padnteg/tpieg B/Ouag
Exst/ong ka n mpoomadeia yia peiworn tov peon Sidaktikng mapeupfaong.

2. MeBodoloyia

To epevvnmikd uEpog meplaufavel GVO KUPlEG EPEVVEG. TNV TPOTN
SiepevvnOnke 1o eminedo karavonong tov AA 416 pabntov/tpiwv B/Ouag
Exst/ong tov mmoAeodopiko ouykpoTiuaTtog g @eooaAovikng Kal e181kotepa
antd g taferg A’ Tvuvaoiov, kat A" kat I'" Avkeiov. Me tov TpOTO avtod
SiepevvnOnke xan n eEEMEN xatavonong g evvolag Tov AA avaueoa oTig
S10popeg NAIKIAKEG OUASEG.

4. Kivnto mAepwvo (aypnouonointo)

4.a. TIoV ypropomoteital evépyela oe OAA Ta 0TASIA {WIC TOV;

= =

4.B. Ze 6Aa ta otadia g g Tov, oG entnpeddel to meptPAAov; (KUKA®WOTE QUTO JT0V VOUIGETE TTLo owoé)
Ozikd: Eivau ovdétepo Apvnrikd:
Tlapamohy Mok  Apketa  Aiyo  KaBohov  Aiyo Apxeta  IIohb Ildpa oAy
4 3 2 1 0 1 2 3 4

4.y. E&nynjote mag yivetan auto (Awote, av Oélete, 1-2 mapadeiyuata yia va e&nynoete mm yvoun oag)

Ewova 1: ITapaSetyua g TEtaptng £1KOVAC TOL EPWTNUATOAOYIOU LUE TIG AVTIOTOLKES
EPWTNOELS
Epeuvnmiko epyaleio amoteAeoe Eva ePpWTNUATOAOY1I0 SwSeka EIKOV®Y TTOV
artelkovifouv kalnuepva mpoiovta 1 vanpecieg kar ouvSvadel T GLAAOYT
JO0TIK®V KAl TTOOOTIKWV dedouévov, Pact{Olevo og avTioTolya avaAOymV
epevvav tng SieBvoug PipAoypapiag (DeWaters & Powers, 2012). O1 Swdeka
E1KOVEG 01 0TTO1EC TEPIAAUPAVOVTAV OTO EPWTNUATOAOYIO AVTIOTOLXOVOAV GTOVG
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€&1 Topeig Tov AA (800 e1kOveg/ToUE), KAOADTTTOVTAG OAEG TIG TTEPUTTMOELS TNG
€vvolag Tov. Xe kabe ewkova avrtiotoryovoav tpelg epwtnoelg: (a) Ilov
XPNOLOTIOIEITAL EVEPYELA O OAA TA OTASIA (WTG TOV TTPOIOVTOG T} LIINPETIAC
(avoktov TOMOV), (B) AV I XPNOUOTIOIOVUEVT] EVEPYELA EXEL EMUTTWOELS OTO
neplfaAov (KAlpaka amd -4 €wg +4), kat (y) Me mowo tpomo yivetat o
enmmnpeacpog avtog (avowktov TUmov) (Ewova 1). Télog, vmmnpye kalr pa
EPWTNOT 1 omoila {NTovoe Ad TOUG CUUUETEXOVTESG VA TPOTEIVOLV TPOTTOVG
UEIWONG TNG XPNOUOTOIOVUEVNG evEPYElag OTig mpoavapepbeioeg Swdeka
TEPUTTWOELG.

>1n Sevtepn £pevva, ToL AKOAOVONOE HETA TNV AVAALOT) TV SESOUEVMV TNG
PWTNG, mpaypatomomOnke (Maptiog- Mdalog 2022). Sidaxtikr mapeupaon
S1apkelag ~20 S18AKTIKOV WP®V HE OKOTO TNV €VVOIOAOYIKT] AVAITLUEN Kal
EVEPYO OUUUETOXT T®WV CUUUETEXOVTIWV HAONTOV/TP1OV 0T peiwon Tou AA.
SUYKEKPIUEVA, TTpAyUATOTTOOnke SidakTikn) mapeufaon oe T€00epa TUNHATA
g A’ T'vuvaoiov (~80 padnteg/tpieg) kan Ba eAeyyBel n apykn (pre) ka n
petad (post) mn &Saxktikry mapeuPacn aflohoynon g uabnong twv
OUUUETEXOVTIWV, HEC® TNG XOPNYNONGS TV 181wV epeuvnTik®v epyareinv. Ta
epevvnTIKA epyaieia eivar ta €&ng 1) EpwtnuatoAoylo pe ekoveg
(xpnowomomfnke kar otV mpwTN €pevva), 2) Evvololoyikog Xaptng, 3)
Metpnon tov OA Twv CUUUETEXOVIOV/0VOMV KAl 4) ZUVEVTELEN.

3. AnoteAécpata

Ta kLP1OTEPA ATTOTEAECUATA TTOV TTPOEKLPAV ATTO TNV AVAAVOT] TV SeS0UEVWV
NG MPWTING Epevvag eivan ta e&ng:

e O paOnteg/Tpleg 6ev KATAVOOLV OTL AITALTEITAL EVEPYEIA OTA OTASIA
Comg mpv (mpwteg VAeg) kat petd (teAkn S1dbeomn) n xpnon twv
TPOTOVIMV 1) LINPECI®V KAl OTL SUVATAL VA LTTAPEEL APVNTIKO 1) KaBoAov
AA. To 01810 070 071010 AVAYVWPILOVV TTEPIOCOTEPO TN XPTOT) EVEPYELAG
etvar 1o 0tad10 g xpnong. ‘Oco peyaivtepn etval n Ta&n goitnong t0oo
UEYAAVTEPO KA1 TO TTOGOCTO AVAYVOPLOT| AVTOV TOL oTAdiov.

e O p&oog Opog emmpeacpoy Tov  mePPAAAovTog NTav  -0.74,
vmodnAwvovtag OTt ol pafnteg/tpleg avayvwpifovv Ha  eAappa
apvnTikn emidpaon oto mePIBArOV Ao T XPToT eVEPYELaC.

e Ol paBnrtég/tpieg Bewpolv OTL Ol OMUAVTIKOTEPOL APVNTIKOL TPOITOl
enmidpaong oto mep1fariov eantiag Tng xprong evepyelag eivan i) idia n
KATAVAAWOT] EVEPYELAG, T] TTPOKANOT AEPIOV TOL OepLOKNTTIOV, 1] TEAIKT)
antdBeon TV MPOIOVIWV YwpPlg avakLkAwor, 1 emPdapuvon g
avOpmmvng vyeiag kat n amopiAwon Twv Sacwv. Avtifeta, o1 Betikol
TPOTIO1 M PAOTG elval 1) AVENOT) TNG TAPAYWYNS TPOPNG, T) S1EVKOALVOT)
g avBpwIivng {wr)g KAl HETAPOPAG.

e H xatavdAwon vepoy KAl TPoeng, av Kal &valt amd Toug
ONUAVTIKOTEPOULG TOpElg emPBapuvong Tov AA, ev amote oLV yid Toug
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padnteg/tpleg Pacikolg TPOTEIVOUEVOVG TOUEIC UEIWONG TNG XPTIONG
evepyelag (ITivakag 1).

IMivakag 1: ITpoTeElVOUEVOL TPOITOL LEIWOTG TNE XPTONS EVEPYELAC OTA OTASIA TOV KUKAOU
{wng evog TTPOTOVTOG 1) LI peoiag ad Tovg pabnteg/Tpieg

Toueig Ta&n ITocooto Ev8eiktikol TPOTEIVOUEVOL TPOITOL UELWONG TNG XPTIONG
peioong QTAVTI|CE®V evepyelag (Le oE1PA CUYVOTEPTG ELPAVIONG)
Evépyela 7 62% e Efowkovounon evépyelag (KAEIOWO (POTOV, QITEVEPYOITOINGT)
NAEKTPIK®V CUOKEVMV)
10n 59% o Meilwon Xpriong NAEKTPIKOV GUOKEVGMV, KIVITWV, LITOAOYIOTMV,
- KALLATIOTIKOD
12n 56% e Xpnon AIIE (ko peiwon Atyvitn, stetpehaiov)
o Xpnon nAakaov Beprocipamvev
IIpoiovta- 7m 45% e AvaxOkAwon
VN PEoieg 1o 41% ° Meiwon OK(?vnlSlcbv '
o Meilwon Xprong mAAo koL
12n 52% ® ATTOQUYT| LITEPKATAVAAWOTG
Metagopég 7m 27% e [1681a, todnAato
/Metarkwvn 100 21% o Méoa Madikng Metagopag avti QUToKIVITou
015 120 31% o HAektpikd autokivinta
Nepo 71 13% o Efowcovounon vepol (kAelowo PBplong katd 10 TAVOIHO TV
10n 4% Sovtiwv- Euplopatog- mAVCIHATOG TAT®WV, XPTIOT) PIATPOL VEPOD)
12n 3%
Tpopr 7 6% e [IpoTiunom o€ eyXOP1a, TOTKA TPOIOVTA
101 13% e IIpotiunon o frodoyika mpoidovta
121 6% e [IpoTiunon o€ EMOYIAKA TTPOTOVTA
o KatavaAwon pikpotepng mocotnTag KPEATOGS, (PPOUT®mV

H Sevtepn epevva Pploketal vo eEEAIEN, KAl AVAUEVETAL VA TTAPOLOIACTOVV
Ta Paokd amoteAéopatd g katd v Sidpkela tov 4° IlaveAArviov
Yvvedpiov Newv Epevvniov kat Epevvnipiav (4° ENE g ENEOET) (16-18
YemtepPpiov 2022).

4. Jupnepdaocpato

H Baowkn) Stamiotwon eitvat 0Tt o1 paBnteg/tpleg Sev kaTavoovv TNy £vvold Tov
AA. Ene1dn), ouwg, to AA eival éva Xprjoluo €PYAAEio yla TV €TAOYT T®V
KataAMNAwV tepifarovtikwv pETpwv mov Ba BonOroovv ot peiwor) tov (Li et
al., 2008), mpoteivetan 1 CUVEXIOT NG €pevvag Kal oe pabnteg/Tpleg AWV
oYoAelwv kAl GA\wV TOAewv. AkOuT, TPOTEIVETAL 1) EVOWUATHOON TNG
S18aokaAiag g €vvolag tov AA ota Avaivtika ITpoypappata Tmovdwv kat
oV gvpvutepn ekmadevtikn Sadikacia. Katavowvtag ol padnteg/tpieg v
EVVOlA TOU, WIopoLV va evaloOnromomnBoliv kol kAt ENEKTAON Vvad
TPOJIOTONOOVV TIG KAONUEPIVEG TOVG CLVTOEIES, KAOIOTOVTAG TIG TEPLOCOTEPO
Bliwoueg.
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EvvoloAoyikn aAAayn otig Duoikeg Emotpeg: Alepeuvnon
NG ENLSPAONG YVWOTIKWV HETAPANTWV OTN CUVEKTLKOTNTA TNG
yvwong Twv rotdlwv

EAévn Kaveild, Ynoyneia Awdaktwp, Tunua ®hooopiag kat ITadaywykng, A.I1.0.
Anuntprog Trapofraong, Tunua drocopiag kal ITadaywyikng, A.IT.O.

NepiAnyn

TKOMOG NG TTAPOVOAG EPEVVAG EIVAL VA CUVEIGPEPEL OTNV KATAVONON NG PUONG TNG YVOONC
TV TAS1OV TPV VI0OETHOOLY TNV EMOTNUOVIKT Artoyn). Zuykekpiuéva, Ba SiepeuvnBet eav ot
TPOVTTAPYOVOEG AVTIANYPELS V1A TA (PUOTKA PAIVOUEVA EIVAL CUVEKTIKEG T] KATAKEPUATIOUEVEC,
eav 1 Sadikaoia evvolohoyikrg aAhayng amoteAel ypapikn n un-ypapuikn dtadikaocia kot og
o0 Pabud avtn wropel va e&nyndet amd mv enibpaon yvwolakmv petafintov g Neo-
Mageteiag Oewpiag.  EmutAéov, Ba epapuootolv mpoxwpnueveg pedodol OTATIOTIKAG
avaivong mpokelévou va avaderyBolv 1oyvpd emotnuovika asmoteAéopata. H mapovoa
gpevva astotelel pia kavotopo mpoomddeia, kabang cvpmeptiaufavel mOaveg TPoyvVwOTIKEG
petafAnTég kat emaveEetadel T0 CUYKEKPIUEVO Kplotuo ZNtnua pe véa pebodoloyika epyaieia.

Abstract

The purpose of this study is to contribute to the understanding of the nature of children's
knowledge before adopting the scientific point of view. Specifically, it will be investigated
whether pre-existing conceptions of physical phenomena are coherent or fragmented, whether
the process of conceptual change is a linear or non-linear process, and to what extent it can be
explained by the influence of cognitive variables in Neo-Piagetian Theory. In addition,
advanced methods of statistical analysis will be applied in order to bring out strong scientific
results. The present research is an innovative effort, as it includes possible prognostic variables
and re-examines this critical issue with new methodological tools.

Né€elc kAedla: evvoohoyikn adayn, Neo-Thadétela Oswpia, mpoyxwpnuévol pébodor
OTATIOTIKNG AVAAUOTG, CUVEKTIKT] KAl KATAKEPUATIOUEVT] YVDOT)

Keywords: conceptual change, Neo-Piagetian Theory, advanced methods of statistical
analysis, coherent and fragmented knowledge

1. Elcaywyn

Tig televtaieg dekaetieg, OTNV €PEUVA AVAPOPIKA HE TNV KATAVONON TWV
evvolmv Twv duvoikev Emotmuov amd tovg pabntég kat t @von g yvoong
TOVG JIPV TNV KATAKTNOT TNG EMOTNUOVIKIG AToPng, £xovv datunwlel Vo
Kuplapyeg BewpnTIKEG TPOOMTIKES, Ol Omoieg, MAPOTL Pplokovial oe JATPN
avtiBeorn, vmoompiovtar eficov amd epmelpika Oedouéva. H mpon
AVTIHETOITICEL TIG TTPOVIIAPYOLOES AVTIANYELS we eviaia Bewpia mAatgiov pe
enmeEnynuatikn woyxv (Vosniadou, 1994), eve n deltepn wg Eva GUVOAO TU1-
aveapmtwv unuatwv yvoong (DiSessa, 1993). Aedouévov ot kaBepia amod
auTeg mpooeyyidel T Soun KAt TNV avAasTugn NG EMOTNUOVIKNG YVOONG
(6nAadn 1 Swadikaocia mov eival YVWOT WG EVVOIOAOYIKT) aiAayn) e
S1apopeTikod TPOTO, N SlAcAPNVION TOU (NTNUATOG £XEl HEYAAN OewpnTikn
onuaoia kal ennpeadel OLOTAOTIKA TIG TTIPOTEIVOUEVEG OI0AKTIKES TTPOCEYYIOELG.

21N CUVIPUITIKN TAEIOVOTITA TWV OXETIKOV EPELVQOV, 1) EPUNVEIA TOV
@awvopevov g padnong emyepeitar eetalovrag HOvo To pabnolako
QITOTEAECUA, YWPIC VA  EVOOUATOVOVTAL AVEEAPTNTEG  PUYOUETPIKEG
HETAPANTEG, O1 osoieg €lval YVwoTO aitd aAAeg peAeteg ot Sadpapatidovv
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kaBop1oTikd poAO oTNV Ka'tc'ucmon mg yvd)ong (Efklides, 2008; Metallidou &
Platsidou, 2008). H mapatpnon avt) eival a§loonuein, Kaewg N
ﬂpooataeela OLOYETIONG TPOPAETTIKOV HETAPANTOV Ue TN ovvsmucomw me
yvoong Ba dievpuve 1o medlo TNg eVVOl0A0YIKNG AAAAYTIC, MOTE va eMEADEL N
Bewpntikn ovvaiveon. IHapdMnia, pa tetola petratomon Ba evioyve v
avamtudn kKAt v emALoN TV EMOTNUOAOYIKOV (NTNUATOV JIOV €XOVV
AVAKVYPEL, TTAPEXOVTAG TN SUVATOTITA EPAPLOYTC TTPOXWPTUEVWY OTATIOTIKGDV
ueBoSwv ya Tov EAeyyo Twv oxetikwv vtobeoewv (DiSessa, 2006, 2013).

2. OswpnTiko mMAaiclo

YV mapovoa TPOTAON LITAPYOLV Tpia Pacikd Bewpnmikd epelouata oL
kaBo8nyovv v €peuva Kal AVOADOVTAL EKTEVME TTAPAKAT.

2vvextikn 1) Kartakxepuoticuévy yvaoon

Tig TeAevtaleg SEKAETIEG, EXOVV EMKPATNOEL VO AVTAYWVIOTIKEG DewpnTikeg
JIPOOTITIKEG AVAPOPIKA LE TN PUOT TOV 10E®V KAl AVTIANPEDV TV HadnTov
TPV TNV KATAKTNOTN TNG &mMOoTNUoVIKNG amoyng. H mpotn mpooeyyion
avtiaaufavetal Tig mpoLTApYovoeg 18€eg wg Soueg ovveKTIKES Kol otabepeg
Kal TI¢ Yapaktnpidel wg mapouoteg ue Bewpia (theory-like). ZToppwva pe avtn,
o1 HaBbnTég, e To MEPACUA TV ETMV, OIKOSOUOUV €va OUVOAO EVVOI0AOYIK®DV
Soumv, 01 07oieg YAPAKTNPIOVIAL PNTA ¢ OUVEKTIKA VONTIKA HOVTIEAQ
(coherent mental models) Kat ovprorof)v uia Bewpia mAatoiov (framework
theory). To on uavrucorepo OTOIXElD TNG Oewplag mAaoiov elval 0Tl €xel
EMEENYNLLATIKY) 10)(1) Kaewg aflomoteital amd Ta A1 PE CUVETEIN OTNV
npoomabela epunveiag piag motkiAiag parvouevwv (Vosniadou & Brewer, 1992,
1994).

H evaA\aKTIKT] TTPOOITTIKT) LITOOTNPIZEL TG O1 AVTIANYPELS TV Hadntwv yia
TA PLOIKA PATVOUEVA, HUEXPL AVTOL VA KATAKTIOOVV TNV ETMOTNUOVIKT Aoy,
Oev elval OLVEKTIKEG kAl OTafepeg, aAAA AmOTEAOUVTAL QO aAvegapTnTa
TUTUATA JTOV OPYAVOVOVTAL KAT QJIAITIOT) OTTOTE LITAPYEL KATOIA VOTTIKN
Soxpaoia. O1 vEpuayol avtng tng BEong xapaktnpidovv Tg TPOLTAPYOVOES
10¢eg tov madwv wg yvwon oe xouuatia (knowledge in pieces) 1
katakepuatiouévn yvoon (fragmented knowledge) (DiSessa, 1993; DiSessa et
al., 2004). Ze autd 10 MAAIC10, O1 AVTIANYELS TOVUC AVTILETOITI(OVTAlL WG Eva
OUVOAO MUIAVEEAPTNTOV OTOIKEIWV, TA omola ovvdvadovtal amd 1o madi ue
S1apopovg TPOMTOVG, WOTE VA ATAVTNoeL 0TV ekaotote epwtnon (Clark, 2006;
Ozdemir & Clark, 2007).

H Neo-IIhaééreia Oswpio 610 TEIIO THS EVVOIOLOVIKHG AlLAPNS

Jmv mapovoa Epevva mpoteivetatl 1 vioBetnon g Neo-ITadeteliag Oewpiag
(NII®), mov amoteAel eEeMEn g Oewpiag tov Piaget. Tvykekpiueva, Ba
a&lomonBovv oplopéveg Paoikeg petaPAnteg Omwg 1 Aoyikn ZkEyn, 1
YvykAivovoa/ AmokAivovoa Xkewn kot n E€aptnon/ Avefaptoia amd To
[Tedio.

H Aoywn Zxéwn 1 Tvmikn XvAdoylotikn ava@epetal otny 1KAvOTnTa ToU
ATOUOV VA XPNOUOTTOLEL AOYIKT) TTOV AVTIOTOLXEL KUPIWS OTO OTASIO T®WV TUTK®OV
N apnpnuévov ocvMoywopev (Lawson, 1978, 1985). H XvyxAivovoa/
AmoxAivovoa Xxkewn eival &va YVOTIKO V@POG OV S1a(pOPOTIOIEL KATTOIEG
Swaotaocelg g vonuoovvng (Child & Smithers, 1973). H E&apmnon/
AveEapmoia amo 1o I1edio eival Eva akOUn YVOOTIKO DPOG KAl OXETICETAL [E
TNV 1IKAVOTNTA EVOG ATOLOV VA EVTOTTILEL L1A OXETIKT] TTAT|pOPOPIA LECA O EVA
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moAvAoko mAaiowo (Witkin & Goodenough, 1981). Xnuavtikog apiBuog
ePEVVAV £xel avadeifel T GLOYETIOT Tovg e TNV emidoon Twv Hadntowv oTig
dvokeg Emotnueg (m.x. Kypraios, Papageorgiou, & Stamovlasis, 2014; Lawson
& Thompson, 1988).

H un-ypouuixn ovveuikij 6to medio tHs EVVOLOLOVIKNG OALAYNS

H Sievkpivion g @uong g evvoloAoyikng arrayng (dnAadn eav avtr) eival
L1 CUVEXTG, L€ YPAUUIKO TpOTTOo, eEeAIEN Stapeoov Siakplt®v otadiwy 1) pmopel
VA EUIIEPIEXEL KOl OOUVEYEIQ, UN-YPAUMIKEG, peTaPoAeg) elval dAueca
CUVLPACUEVT LE TNV AVAdTNOT NG PUOTC TNE YVMONG KAl, KATA CUVETELA, e
TNV VITOOEDT) TWV CUVEKTIKOV VONTIK®V LOVTEA®V. ZUUP®VA LIE TNV TIPOCEYYIOoN
TWV VONTIKOV LOVTEA®V, 1] LETAPAOT QITO TO £VA VO TIKO LOVTEAO OTO ETTOUEVO
AVTILETOIIETAl ¢  YPAUUIKT, OUOAT, JIPOOSEVTIKN-PNUATIKT) CaAAQYT)
(Vosniadou & Brewer, 1992). AvTI0£T®Gg, 1) TPOOITIKT) TNG KATAKEPUATIOUEVNG
yvoong (DiSessa, 1993) agpnvel mepiBopla yia v avadvor g KAtavornong
HEO® TNG AAANAETIOPAOTIC KATTOIWV APYETLUITIKGWV OTOLXEIWV (p-prims) pe un-
YPAUUIKO TpOTto. QoT000, Kol yia Tig S0 Bewpntikeg mapadoyeg Sev vTAPYEL
€W TWPA KAUA OXETIKT] EUTTEIPIKT) LAPTLUPIA.

Ymv mapovoa epyaoia, Ba eEeTaoTel TO PAIVOUEVO TNG EVVOIOAOYIKNG
aAAQYT G 0NV €vvola Tng AUvaung S10Tt 01 TPONYOVUEVES OYETIKESG EPEVVEG TOV
nedlov exovv odnynbel oe avipatika amoteAéopatra (DiSessa et al., 2004;
Ioannides & Vosniadou, 2002; Vaiopoulou et al., 2017; Stamovlasis et al.,
2013).

3. Me0oéoloyia

Ymnv mapovoa epevva Ba cuAAeXBoUV SeSoueva yia TNV €VVOl0AOYIKT aAAayN
KUPIOC UECW® KALI0T®OV epwTnuatoloyinv. Ia v evvola g Avvaung Ba
a&lomonBei, 1o Force-RQ (Force Representations Questionnaire), &va
EPWTNUATOAOYI0 TTOAAAITIATC ETTAOYTS, TO OTTO10 TTEPIAALUPAVEL 10 EPWTNOELS KAl
4 TPOSIATUIIWUEVEG ATAVTNOES, KAOe epmTNON ovvodeveETAl QO Ul
EMEENYNLATIKT] E1KOVA KA1 AVAPEPETAL 08 S1APOPES KATACTACELG TNG AVvaung.
IMa tov €éAeyyo 0p1oUEVOV eMITAEOV pOTNUATWYV, Oa xpnoiuomonBel to Force-
RoQ (Force Representations open Questionnaire), To 071010 amoTeAeital A0 TA
1010 akp1f®g EPWTNUATA HE TO KAEIOTO EPWINUATOAOYI0, QAAA TA TTAS1A
UITOPOUV VA CITIOAOYT|OOUV TNV QIIOWPT] TOUC HE AVOIXTOU TUIIOV YPAIITH)
amtavtnon. Télog, yia Tig yvwonikeg petafinteg Oa ypnowwomomnBovv ta
avtioTolya PuyoueTpika teot. ITio ovykekpiueva, n Aoy Zkeypn Oa petpnOet
LE TO YPamtTo TeoT Tov Lawson (1978), o BaBuog EEaptong/ AveEaptnoiag amo
to ITedio Oa a&loroynOel peow tov teot Twv Witkin, Oltman, Raskin kat Karp
(1971) ka1 n emidoon otnv AmokAivovoa Xxeyn Ba petpnbel pe 10 TEOT TOV
Bahar (1999).

H avalvon Tov eUmeIpik v 0£0ouévmy

M katdAMnAn pebodog yia v avaivon twv dedopevav eivar n Avaivon
AavBavovowv Ta&ewv (Latent Class Analysis — LCA). H LCA elvar pia
mpoxwpnuevn moivuetaPint) uebodog, 1 omoia ypnowpomolel Bayesian
OTATIOTIKT KA eival o B¢om va evrosioel Stakpiteg opadeg (clusters) atopwmyv
ue ovykekplueva yapaktmplotika (mpo@id). H LCA €yet 16n xpnowuomownOet
OTNV €PELVA Y1A TA VOTTIKA HOVTEAA TV TTAISIMV KAl TA TPMOTA EVPTIUATA elval
oAU evSragpepovta (Pluess et al., 2018; Schneider & Hardy, 2013; Stamovlasis
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et al., 2013), evo n Suvatotta va cvpmepAnpBovy eEntepikeg petaPfAnteg (wg
avefaptnteg 1) e€aptnueveg) v kKab1otd moAVTIHO epyaleio oe avTd To medio.
EnutAéov, Ba mpayuatomoinBel soloTikn avaAvorn TEPIEXOUEVOV TWV
QITAVTIOEWV ATTO AVOTYTOV TUITOV EPWTNOELS, O1 0Toieg Ba katnyoplomonBovv
LE TO AOYIOMIKO TIO10TIKNG avaivong Atlas.ti 7.5. Télog, yia v vmtdoBeon mov
oxetidetal Qe TN YPOAUUIKT) T UN-YPAUUIKT) OAAQYT] T®V  VONTIK®OV
AVATTAPAOTACEDY, O EWTEIPIKOC EAEYXOC Yla aovvexelg petafoiég Oa
nmpayuatomondel pe otamotika povreda g Oewpiag Kataotpopav.

Ta avauev()usva QITOTEAECUATA £XOVV OTUAVTIKT) OewpnTiKD) ovvsw(popd n
omoia smepartepw Ba otnpiel my avanmTuln TV S1I00KTIK®V TPAKTIKOV OTN
S1l8aktikn Twv dvokwv Emotuov.

4. MNPoKATAPKTLKA anoteAéoparta

INa va e€etaotel n cuvENTEld TV LOTIPKOV TOV ATTAVINCE®V TIPAYUATOTOW|ONnKE
H1a TMAOTIKT) €PEVVA, T) OTTOIA OTOXEVE KAl OTOV EVIOMIOUO TIG CUVETELAG OTOV
XPOVO. ZVUYKEKPIUEVA, Xopnyr']enm: to Force- RQ oe &va pucp(') Setypa 14
ua@ntwv (LY Anpormov) TEVTE (POPEG LE Y POVIKT) GT[OOTGOT] piag efSopadag.
Tnv JTpu)Tl] @OpPA CLUTIAT| pwOoav kat To Force- RoQ Oa .T[p89'[81 va 81eva1v10T81
OT1 Sev POKELTAL Y1A TNV EPAPLOYT] EVOG AUOTNPA OPYAVOUEVOD TTEIPAUATIKOD
oXe0100 100, AAAA V1A LI APYIKT] KATOYPAPT] ETAVAANTTIKOV UETPT)OEWV OTO
7edlo0 TV VONTIK®V HoVIEA®Y, kabBwg Oa pmopolioe va odnynoet o opiopeva
EVOLAPEPOVTA EVPTILATAL.

'Onwg @aivetal amd to Aldypauua 1, 8ev TApovOIAOVIAL ATAVINOELG
TIAT| PWG OLVETEIC WG TPOg KAIT010 LTTOOETIKO vonruc() LUOVTEAO, AAAA OVTE KA WG
TIPOG TO EMOT) LLOVIKO. Oplouaveg a&oon usworeg 8V881E€1g JIOV TIPOKVITTOVV
QITo TNV TTAPATNPNOT TOL Aty pappatog elval 0Tl 01 WTIAVTNOELS TV TSRV 4
Kal 12 TAAAVT®OVOVTAl ovoTn uarma HeTaly TPV uovre)\wv Kal Tov Tasov 6
peTaly 6V0 HOVTEAWYV, WOTOOO, elval TTOAD ev1APEPOV OTL OTA LITOAOLTA TTALO1A
TA HOTIBA TV ATTAVINOEDV elval EVIEANS S1IAPOPETIKA, LIE ATTOTEAEOUA VA UNV
EVTOTICOVTAl CUVEKTIKA VONTIKA HovTeAd. O1 evleifelg avteg Sev ouvnyopovv
omv Umapfn otabep®v KAl OUVEKTIKGOV  YVOOTIKGOV  OOU®V  JIOV
CUUTTIEPLPEPOVTAL YEVIKA LIE OUVETELA KA1 E1I01KA OTOV XPOVO.
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To povtélo 16€e¢ - KOopog - Tekpnpla wg epyaleio
oXeblaopol pag Atdaktikig Mabnolakic AkoAouBiag yia
tnv OwoAoyia

Xprotiva Nvoradov, Yroyrgla Sidaktopag, IT.T.N., IT.A.M.
IInveAosn Iastadooviov, IT.T.N., IT.A.M.

NepiAnyn

H mapovoa épevva otoyxevel va Siepevvioet av o Bewpntikod mhaioto I8¢eg-Koouog-Tekunpla
(IKT) eivan xatdAAnAo wg epyaieio oxediaopod amoteleopuatikmv Aildaktikov Mabnolakaov
AxolovOimv (AMA) yia faoikeg Evvotieg ng OkoAoyiag. I'ia to okomo avto, Svo Stagpopetikeg
exboyeg wag AMA, mov Siepepav wg PO TO AV XPNOIUOTOONKE 1) OX1 TO HOVIEAO YA TO
oxedlaopod Ttovg, oxedldomkav, e@apuoOoTNKaV o OGvo  SlaPOopeTIKA TUNUATA KAl
a&loroynOnkav. Ta amoteAéopata tovg oLYKpiOnkav, ue KOPLO ePYAAEio Eva epWTNUATOAOY10
aviyvevong evalhaktikwv 18ewv. H meptypa@ikr avaivon twv amoteAeopdtov €56eife Ot
evioyLOnke mePLocOTEPO N YVWOTIKN eEEMEN TN opddag Twv pabntav mov CuppeTeiyav ot
AMA g omolag o oxediaopog otpixOnke oto povreio IKT.

Abstract

The present study aims to investigate whether the theoretical framework Ideas-Cosmos-
Evidence (ICE) is suitable as a design tool of effective Teaching Learning Sequences (TLS) for
basic Ecological concepts. For this purpose two different versions of a TLS, which differed in
terms of whether or not the model was used for their design, were designed, implemented in to
different groups and evaluated. The results were compared, having as a main tool a
questionnaire for detecting the alternative ideas. The descriptive analysis of the results showed
that the cognitive development of the group of students who participated in the TLS whose
design was based on the ICT model was further enhanced.

Né€eic KAeLdLa: AMA, povtédo IKT, Owkoloyia
Key words: TLS, ICE model, Ecology

1. Elcaywyn

Ye evav oLVOETO KAl TAXEWG HETABAAMOUEVO KOO0, ) emoThun g O1koAoyiag
elval  povadika €LOmMAIOUEVI] MOTE VA  AVTIUETWITIOEL TA  JEPLTAOKA
epIBAAOVTIKA NTHUATA KAl AVAUEVETAL OT|UEPA VA CUUPAAEL OLOIAOTIKA
OTNV KATAVONOT] KAl TNV AVTIUETOITOT) TOV TEPIFAAOVTIK®V TPoPANUATWV O
TOTIKO, TTEPIPEPELAKO Kal aykoopio emimedo (Lewinsohn et al, 2014). Yndpyet
avEAVOUEVO EVOIAPEPOV Y1A TNV EVIOXUOT] TOU «OTKOAOYIKOU YPAUUATIGUOU»
oV kowvwvia (Cid and Pouvat, 2013). I'U avtd evBappuvetal n EVOOUATOON
TOV 0TIV TUITIKT) ekTaidevon) amod Tig mpwteg oxoAikeg Tagelg (Ju and Kim, 2011)
1 ota pabnuata yevikng Bloloyiag (Long et al, 2014).

[Tpokepwevou va avénbel n amoteAeopatikOTNTA NG O18A0KAAIAG OTNV
Bepatikn meployn g Ooloyiag £Xouv yivel evO1aPEPOVOES TPOTAOELS, TOGO
o€ oxeon pe 1o mepiexopevo (Knap kan D’ Avanzo, 2010) 600 Kat o€ OTL a@opd
TNV TPAKTIKT] AVTIUETOITION TV TPOKANTe®wV NG Sidaokaiiag, omwg: (1) O
TPOO0d10P1IoUOC KAl 1) Slatvmtwor evog cuvolov Okoloyikawv apx®v (Hoskinson
et al, 2014), (2) o oplouoOg padnolakwv oToXwWV Le oagnvela (Burrow, 2018),
(3) N avantugn TOAAATAGWY TPOMWV AEL0AOYNONG TNG KATAVONOTG QIO TOVG
padnteg, (4) n emAoyr Habnolakmv SpacTnpPlOTHT®V IOV VA EVEPYOTTOIOVV TNV
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100TIUN CUUUETOXT) TV HabnT®v otig opadeg epyaociag (Burrow, 2018), (5) n
XPNon HovTEAwV kal o oxedraopog Stadpaotikng ta&ng (Knap kat D’ Avanzo,
2010).

SOu@mva pe v potact tov Toehpe (2003), 1) eTAOYT) TV EKTASEVTIK®V
SpaonploT)Twv Katd 1o oxedtaouo pag AMA umopel va katevBuvBel amo 1o
povteAdo IKT mov Baoidetal oty Talvounon tTwv £pyacTtnplak®V OVIOTIT®WY
tov Hacking (1992). Z0pugpwva pe avtr) v talvounon, o1 $pactnpiotnteg 1oV
EPYAOTNPOKDOV EMOTNUOV Xapaktnpidovtal amo pa oyxedov avTovoun
«EOMTEPIKN (WN» OTNV ooia SlakpivovTal TPELG eMUEPOVS OVTOTNTES - 18¢eg,
Koopog kar Texunpla - mov Ppiokovial oe ouvveyxn ainiemidpaon kal
UITOKEIVTAL O€  Ol0pKI) HETAOYNUATIONO ¢ QITOTEAECUA AUTNG  TNG
aMnAemtidpaong. Tnig Ideeg meprhapufavoviar BewpnTikEG EVVOLEC KA LOVTEAQ,
Bewpieg ka1 memolOnoelg, otV katnyopia Koopog evraocoovial ot LAKEG
OVIOTNTEG ONMWG TO OElypda, 01 OLOKEVEC OLAOYNG Oedoueévev Kal Ta
akatepyaota dedopeva, evo wg Tekunpla avagepovral ta dedopeva OA®V TV
TOTIWYV TTOL EXOVV LITOOTEL 0TTO1A08TITOTE HOPPTC eMeEepyaaia. To povtedo IKT,
mpoTeivel Opaotnplotnteg mov Ba efacpaiicovv T oLVOeon OAWV TWV
TTAPATAV® OVIOTNTWV HE OAOVUC TOUC CLUVOLACHOVG. XTNV TApoLOA €pevva
avadntinke 1 CLOYETION TNG ATOTEAEOUATIKOTNTAG piag AMA, pe tov apiBuo
TV oVVEETE®V LETAED TV ETTMUEPOVS OVTOTI TWV IOV STUIOVPYOUVTAL KATA TNV
EKTEAEOT] TV SPACTNPLOTI TV TNG.

2. Me0Bodoloyia
HAMA

Apyka, oyxedidotnke pa AMA 5 SiSaktikov oevapiov yia Pacikeg €vvoleg
Owoloyiag (AMA 1). KaBe S18aktikd oevaplo, oxeS1a0TnKe €X0OVTAS WG OTOXO
va cLUPANEL 0T S1aYEIPIOT] CUYKEKPIUEV®V EVOAAKTIKOV 100V TV Hadntawv
oxetkd pe evvoleg tig Owoloyiag, pe v emdiwn o1 teAevtaiol va
petakivnBovv TANOIECTEPA TTPOG TIG eMOTNUoVIKeEG Oeoelg. Mia evOeIKTIK)
AVTIOTOIYNOT T®WV CEVAPINV HE TIG KEVIPIKEG EVVOIEG IOV TIPAYUATEVOVTAL,
mapovotladetal otov mivaka 1. H AMA1 ek Tov voteépwv avaivdnke pe faon 1o
povtedo I-K-T. AkoloUOnoe tposmomoinon g pe mpooHnKn emAeyuEvmv
Spaotnplot)twv, Ue oKomo va meplaufavovial oe kabe oevaplo OAeg ol
duvateg ovvieoelg LETAE) TV EMUEPOVS OVTOTITWYV, JTOV TTPOPAETOVTAL ATTO TO
povtero. 'Etol, mpogkvype T AMA2. H AMA1 ko 1 AMA2 gpappootnkav oe
6vo Srapopetika tunuata I' ta&ng 'vuvaciov (pe 18 pabnteg 1o kabéva) kat ta
artoteAeéopata ovykpinkav petald toug yia va Stamotwbdel ool padnteg
w@eANONKaV yvwotikd meplocotepo. H vmobeon mov eAéyyetar eivar oTt av
WEEAOVVTAL TTEPIOCOTEPO O1 HAONTEG TTOV TapakoAovOnoav t AMA 2, 10te T0
povtedo I-K-T, otav xpnowomoleital wg epyaieio oxedlaouov, avEavel v
QITOTEAEOUATIKOTNTA TV OXedlalopevav AMA.

ITivaxag 1: Avniotoiyion S18akTiK®V 0evaplov-KEVIPIKMOV EVVOIOV-OUVEECEMV

Adaktxo . Epwt)oeig aviyvevong Tvvdéoeig
oevapLo Kevipueeg evvoteg EVIAAAKTIKGOV 0@V AMA 1 AMA2
o Aopr) — XapakTnplomkd K->T .
! O1KOOUOTILATOG 1,2 I&T Oheg
20 Avéortug - Bpé ' K211 o
vamtugn — Bpéyn eutev 3,7 15T OAeg
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o Pon evépyelag — Tpogpikeg Ko T ,
3 oytoeie 12,58 I &K Oheg
, | 1< T .
4 Oworoyikn Stadoxn 4,6,7 K1 OAeg
K& T
5° BlomowkiAotnta 1,2,6,8 I->T OAeg
K->1
H aétoAdynon tnc AMA

MeTa TV eQapUoyn NG TAPATAV®, 1510¢ — wg TPOg To mepiexouevo — AMA ota
V0 S1aPOPETIKA TUNUATA, AKOAOVONOE 1) TEPTYPAPIKT] AVAAVOT] KAl OUYKPLOT
Twv amoteAeopdtwv. Ta Gedopeva aviAnOnkav kvpiwg amd  &€va
EPWTNUATOAOYI0 AVIXVELONG 10V, TTOV OYXESIACTNKE Y1 TOUG OKOTOUG TNG
epevvag kal 800nke mPog CUUTANPWOT) TPV KAl YeTd TN S1ackaAia. XTig
EPWTINOELS TOAAIIANG ETIAOYNG TOV £pWTNUATOAOYIOV, Sivoviav wg mbaveg
aavtnoelg o kabe (NTovuevo evpewg S1adeSoueveg EVOAAKTIKEG 18£S, OTTWG
auTeg mpoekLpav asto n PipAoypagikn Epevva. H avaivon eotiaoce oto €i60g
Kal ToV aplOuo Twv eVAAAAKTIKGV 18£®V OV PAVNKE VA EYKATAOAEITTOVTAL AITO
TOUG pHadnTeg peta ) S18aokaiia.

3. AnoteAécpata

210 TUNUA epappoyng g AMA 2 o1 owoTeg amavtnoelg avEndnkav oe kabe
epwtnon (Synua 1). H mo peydAn Hetaotpo@r) Ipog TNV eMOTNLUOVIKT] ATToW
apatnPnOnNke OTIS EPWTNOEIS TTOV ACYXOAOUVTAL LE TIG AAANAETISPACELS TV
mAnBuvouwv kal TIg avéoueiwoelg v peyebwv toug (epwt. 1,2), pe TN Bpeyn
TV QUTKOV (ep®OT. 3) KAl TN pon evépyelag (epwt. 5). Avtibeta, otnv opada
epapuoyng tmg AMA 1, OTI¢ TTEPIO0OTEPES EPWTNOEIS LeEWONKe 0 aplBuog Twv
oWOoT®V amavtnoemv (Exnua 1). E€aipeon, n afloonueint feAtioon onig tpeig
EPWTNOELE 7OV TePAAuUPavay evalakTikeg 18¢eg yia Vv e&EMEN Twv
01KOCLOTNUATKOV (EPMT. 6) KL Y1 TNV AVATTUEN TV PUTOYV (EPWOT. 7).

210 TUNUA epapuoyng g AMA 2, 11 peyaAn mielopneia Towv padntomv
(16/18) av&noe tov apBuod Twv owotev amavtnoewy (Zxnua 3). TTo Tunua
e@apuoyng mg AMA 1, \IyOTEPOL O€ GYEOT LE TO TUNUA EQAPUOYNG TG AMA 2,
aAMA kal oAl 11 mAsloyneia (12/18) avénoav To OLVOAO TV CWOTKV
QITAVTNOEWV TOUE (ZYNua 2), evm LT PXE KAl Evag aplOUOg CUUUETEXOVTMV IOV
Tov peimoe (5/18).

20
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Tynua 1: TOOTEC WIAVTNOELS AVA EPOTNOT TPV Kal HETA arto kdbe AMA
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Tynua 2: THVoAo 0WoTKOV aavtnoewy ava padnt (AMA 1)
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Tynua 3: ZUVOA0 CWOTHOV AIAvVINoewy ava padntr (AMA 2)

4. JulAtnon-Iupnepacpata

ATO TNV TTEPYPAPIKT] AVAALOT) TV ATTOTEAEOUATHOV PALVETAL OTL O OXEG1ATUOC
Twv Spaotnpromtny mov acifetar oto povtedo IKT evioyvel ta amoteAéopata
g nabnong. H petakivnon towv pabntwv mAnoiEotepa pog Vv emMOTHUOVIKT
QITOYT) YA TIG TTEPLOCOTEPEC EVVOIEG TIPAYLATOIOUONKE OTO TUTUA EPAPLOYNS
™™g AMA 2. Estiong, oto 1810 tunua (AMA 2) guvorOnke 11 GUVOAIKT) KATAVON 0T
Yl JIEPIOCOTEPOVS CUUUETEXOVTES, CUYKPITIKA L€ TO TUTNUA EPAPUOYNG TNG
AMA 1.

Qot1000 elval onuavtikd va An@lel vmoyn, 0Tl TA ATOTEAECUATA TNG
uadnong Sev emmpeddovtal HOVO QIO EVAV TTAPAYOVTA, €V TIPOKEIUEV® TOU
eldovg g AMA mov e@apuootnke oe kabe tunua. I' avtd eivarl avaykaio n
EPEVVA VA OLVEXIOTEL KAl va eumAovtiotel pe veéa Sedopeva mov Oa
OUVELCPEPOLV OTNV EEAYMYT) CUUTTEPACUATOV YA TNV ATTOTEAECUATIKOTI TA TOV
LOVTEAOL ¢ ePYAAELOVL OXEG1ATUOV.

5. BiBAoypadia

Toehpeg, B. (2003). Mia npotaon yia mm Sibaockaria twv Epyaotnpiakav
Quoikwv Emomuav ompiyuévn oty kata Ian Hacking sipooéyyion tng
«e0wTEPIKGS {wng» Toug, 01o K. Zkopdoving & A. Xaikid (Emp.), H ovufoAr g Iotopiag
kat g drrocopiag twv Puoikav Emotnuov ot Aidaockaiia twv Puoikav Emotnuovy,
ABnva: IITAE, EKIIA, 259-271.

35



4° 3NE — Tevyiblo Epyaociwv: Opada I

Burrow, A. K. (2018). Teaching introductory ecology with problem based learning. The
Bulletin of the Ecological Society of America, 99 (1), 137-150.
https://doi.org/10.1002/bes2.1364

Cid, C.R., and R.V. Pouyat (2013). Making ecology relevant to decision making: The human-
centered, place-based approach. Frontiers in Ecology and the Environment 11:447-448.
https://doi.org/10.1890/1540-9295-11.8.447

Ju, E.J., and J.G. Kim (2011). Using soil seed banks for ecological education in primary
school. Journal of Biological Education 45:93-101.
https://doi.org/10.1080/00219266.2010.546010

Hacking, I. (1992). The self-vindication of the laboratory sciences. In: A. Pickering (ed.)
Science as Practice and Culture. Chicago, IL: University of Chicago Press.

Hoskinson, A.-M., Barger, N. N., & Martin, A. P. (2014). Keys to a Successful Student-
Centered Classroom: Three Recommendations. Bulletin of the Ecological Society of
America, 95 (3), 281 - 292. https://doi.org /10.1890/0012-9623-95.3.281

Knapp, A. K., & D’ Avanzo, C. (2010). Teaching with principles: Toward more effective
pedagogy in ecology. Ecosphere, 1 (6), 1-10. https://doi.org/10.1890/ES10-00013.1

Long, T.M., J.T. Dauer, K.M. Kostelnik, J.L. Momsen, S.A. Wyse, E.B. Speth, and D. Ebert-
May ( 2014). Fostering ecoliteracy through model-based instruction. Frontiers in Ecology
and the Environment 12: 138-139. https://doi.org/10.1890/1540-9295-12.2.138

36



4° 3NE — Tevyiblo Epyaociwv: Opada I

Awepelivnon twv Alacuvdéoswv STEM nediwv o€ StdakTikn
evotnta NavotexvoAoyiog and PLeEAAOVTIKOUG EKTTOLOEUTLKOUG

Xapa Mmroakn, Metantuyiakn Qo pia, IL.T.AE., Havemotiuo Kprjmng
Anuntpng Travpov, IL.T.AE., [Tavemortro Kprtng

NepiAnyn

Ye wa Semomuovik STEM Si8ackadia 1 avayvopion evvolimv kat pebdodwv  mov
TIAPOVOIAZOVY KOVI] TALTOTNTA CAAA KAl S1apopeTIKT SOUT 0T EMUEPOVE ETMOTNUOVIKA mtedia
elvan kaiplag onuaociag. Etnv mapovoa epyacia Ba mapovolaototy €vvoleg/ texvovpynuata/
uebodot mov avayvwpidovv pedlovtikol ekmtaibevtikol wg daovvoplakd avtikeipyeva kol ta
xapakmplotukd aviov oe pia STEM evomrta Navoemotiung - Navoteyvoloyiag sov
avanoynke ota miaiowa tov ERASMUS+ mpoypappatog “IDENTITIES”.  Xtnv &pguva
ovppeteiyav Sodeka peAovtikol ekmtandevtikol ano téooepig xwpeg (EAGSa, Itaiia, Fadia
kat Iomavia) pe vofabpo ota nedia twv dvokaov Emomuwv, Madnpatkaov kat Emothung
Ynoloylotawv, o1 omoiol mapakolovBnoav &va efSopadiaio Bepvd oxolelo yia N
Siemotuovikn STEM npoogyyion.

Abstract

In a STEM teaching module, the identification of concepts that have both a common identity
and different structure in various disciplines is crucial. In this paper, are presented concepts/
artifacts/ methods that prospective teachers recognize as boundary objects, as well as their
characteristics in an integrated STEM module on Nanoscience — Nanotechnology developed as
part of the ERASMUS+ project “IDENTITIES”. Twelve prospective teachers from four different
countries (Greece, Italy, France and Spain) with a background in Science, Mathematics and
Computer Science participated in the research, attending in a week-long summer school
concerning interdisciplinary STEM approach.

Ag€eig xAeSta: Saovvoplakd avrikeipeva, SETOTNUOVIKOTNTA, VAVOETIOTNUY) -
vavoteyvoloyia, STEM exmaibevon

Key words: boundary objects, interdisciplinarity, nanoscience-nanotechnology, STEM
education

1. Elcaywyn

Mia &emomuovikry STEM  Si8ackaiia sepiaaufavel  Sraocvviedepeveg
€vvoleg, YVWOELS kKal §e€l0tnteg asmo S0 1) MEPIOCOTEPA ETMOTNUOVIKA media
(Honey et al, 2014; Martin-Péez et al. 2019; Moore et al, 2014) oSnywvtag oe
Ui TT10 EVOTTOINUEVT) T) TTI0 EVPELA OTITIKT OE OYECT] LE YVWOELC T) AVTIANWPELG TTOV
efetadovial eviog TV «opiwv» Tewv emotnuovikov mediov (Czerniak &
Johnson,2014;Honey et al,2014).

H a&omoinon twv dtacvvdeoewv petald twv S-T-E-M nedinv @aivetal va
exen1diaitepn onuaoia TOO0 Yl Toug HABNTEG 000 KAl YA TOUG EKTAIGEVTIKOVG
(Honey et al,2014). Av ka1 8ev vTapyel cagpng oplouog g Evvolag Staovvdeon,
elval onuavtikd va ag@opd &vvoleg pe Stagopetikn Soun 1 epapuoyn oe
SagpopeTika emotnuovika media, kabwg kar &vvoleg mov amodidovral pe
evomomuevo tpomo oe avtd (Honey et al, 2014; Leung, 2019). Me autov tov
TPOTO emruyyavetal Pabltepn kaATavonon Twv aAANAEMOPACEWV UETAEL
TIEPIEYXOUEVOL KAL OMTIKWV, EEOKEIMOT) UE KEVIPIKES EVVOIEG TTOV EUPAvVIovTAl
ota S1apopa medla KAl LITOOTNPIEN TwV UAONTOV OTNV TPAYUATOTOINOT
OLVOECEMV LETAEY TV EVVOLDV AUTMV.
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Emopévmg, kplvetal avaykaid 1 avasmtudn) Kal 1) epapuoyr eVOTHT®V oV
avadelkviouy opol0TNTEG Kal Slapopeg Hetald twv medinv, odnyovv otnv
AVAYV®OPL0T] EVVOIMV IOV €XOUV KOIVI] TAVTOTNTA Al Staqopetikn) doun oe
kafeva amd avtd kar ovveuadovy YVMOELS KAl TTPAKTIKEG QIO S1aPOPETIKA
nedla (Honey et al, 2014; Leung, 2019). X& OplOUEVES TTEPUITOWOEIS LANOTA
TETOlEG EVOTNTEG OV ammevBuvovTal Hovo oe HadnTeg ala kal o€ v evepyeia 1
peAovTikoUg ekmaidevtikog, kabwg PonBolv oV emayyeAUATIKY) TOLG
avantoén (Honey et al,2014) kat otV €UTAOKN TOUC O€ TOUEIG OOV €XOLV
uikpotepn e€okeiworn (Honey et al, 2014; Hobbs, 2012).

'Eva Oempnmikd mAaiolo KATAANAO0 yia TOV EVTOIOUO Kal TNV enefepyaoia
Slacvvdeoemwv kpivetal ekeivo twv Akkerman & Bakker yia ta Stacvvopliaka
avTikeipeva (Akkerman & Baker, 2011). 10 mtapamave BempnTiko TAAI010, WG
51a0VVOPIAKA AVTIKEIUEVA XAPAKTN p1§0vrou evvoleg/uebodor/ Taxvovpyn pata
IOV AVAAAUBAVOUY POAO «UETAPPACTI)» LETAEL S0 S1apopeTIK®V TO]JS(DV IOV
aMnroemSpovv (Akkerman & Baker, 2011). Ta Siaovvoplakd avrtikeipeva
avadvovtar  otav  Swaovvdeéovtar  Sragopetikol K(')oum Sivovrag
Xapaxt pwnKag TIANPOPOpPieg YA AUTOVG. XAPAKTNPIOTIKA TWV AVTIKEUEVOV
auTOV eival va: a) npooappoéovrou ota medla ov aAAnAosmdpovv, [3)
Slatnpovv pia kovn TavtoTnTa 0Tav Ta media Stacvvdeovtal, y) avadetkvoovy
TIC S1APOPETIKEG OMTIKEG LETAEL TOVG KAl §) €XOUV S1APOPETIKT epunveia oe
kaBe mebio, aAAA 1) Sour) Toug eivarl avayvwpiowun oe kabeva amo avtd. 'Etot
S1eVKO0AVUVOOLY TIG AAMANAETIOPACELS KAl TEAIKA YE@LP®VOLV Ta media (Star &
Griesemer,1989;Akkerman & Baker, 2011). Me fpdon Tta mTAPATAVK
XAPAKTNPLOTIKA, £va S100VVoPLaKO avTiKeipevo pmopel va Stacvvdeet Ta media
KAl EMOUEVG OTNV mapovoa epyaocia kabe avagopa oe Staouvvoplaka
avTikeipeva amoteAel ava@opd oTig S1a0VVOETELS TOVC.

YKOTOG, EMOUEVWGS, TNG ﬂapof)oag epPyaoiag eival va €eviomoTtouv Ol
evvoleg/uebodor/ Tsxvovpyn gata ov  avayvwpifovv ot ue}\}\ovm{oi
eEKTASEVTIKOL Wg Sltacvvoplakd avrikeipeva kaBwg Kal Ta XApaKTPIOTIKA JTOV
evtomiovv oe pia evomta Navoemotung — Navoteyvoloyiag (NET) ko
Srapoppaovovtal ta e€ng dvo epevvnTika epwtnuata: a) ITowa Staocvvoplaka
avtikeipeva oe pia STEM SiSaokaiia oto avtikeipevo g NET avayvwpidovv
peAMovtikol exmaidevtikol tng Sevtepofabuiag exmaidevong ) Ilowa
XAPAKTNPLOTIKA TV S100VVOPIAKGOV AVTIKEIUEVOV AVAYV®PI{OUV OTNV EVOTNTA
auTrn;

2. MeBodoloyia

H evomta g NET avantdyOnke anmo 1o Epyaot)plo Aldaxktikng Oetikmv
Emomuwv tov IITAE touv Ilavemotnuiov Kprmg ota mAaiowa Ttov
Evpwmaikov mpoypappatog ERASMUS+ “IDENTITIES” ko Paciotnke oto
MovteAdo A8akTtikng Avadounong (Duit et al., 2012) kat ta BewpnTmika TAaiola
twv Klein (2010) yia ) Siemotuovikotnta kat Akkerman & Bakker (2011) yia
Ta Staovvoplakd avtikeipeva. Eugpaon §60nke oty avadeln iStatepottmv
Kal aovveyxelwv Hetald twv S-T-E-M meSiwv mov epmiékovtal, kabwg kot Tov
poppav  Sracvvdeong Tovg  Aaufavoviag  LIOYN  EMOTNUOAOYIKOVG,
uebodoloyikovg kal YA\woooAoyikovg mapayovieg. H evotnta oyeSiaotnke e
OKOTO TNV avadelfl] OuYKEKPIUEV®Y O100VVOPIAKOV AVTIKEIUEVOV 0TS A)
Blopunmopog, B) PoAog twv povtéAdwv kal mpooopoiwoewyv (Develaki, 2020)
kal y) ‘Opyava kat opyavoroyia (Stevens et al., 2009). [Tio ovykekpiueva n
EVOTNTA QWTOTEAEITAL QIO TECOEPIG VITOEVOTITEG:
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e XNV JMPOTN VTOEVOTNTA Ol HEAOVTIKOL ekmaidevTikol kaAovvial va
EKPPACOLV TIG QITOWPELG TOVG OXETIKA UE TN S1emoTnuovikot)ta twv S-T-E-M
nmedlwv ov epumAEkovtal oe epapuoyeg g NET.

e X1n Sevtepn vOEVOTNTA TAPOLOIAZETAL EKTTASEVTIKO VAIKO pE S1a0paoTIKEG
STEM Spaotnpotnteg oxetikeg pe m NET.

e XNV TPITN LAOEVOTNTA EVTOTNICOUV OTIS TPONYOVUEVES OPACTNPIOTNTES TIG
S1a0VVEECELG TTOV EMITPETOVV TIG AMNAETIOPAOTEIG HETAED TV TTESTWV.

e Teélog, OV TETAPTI VLITOEVOTNTA TO EKITAIOEVTIKO VAIKO QAVOAVETAL QIO
EMOTNUOAOYIKT), LeBOG0AOYIKT) KAl YAWOGOAOYIKT) OKOTAL.

H evomta Sdpkelag evvea O100KTIKOV ®WPQOV, EPAPUOOTNKE Ot 12
@OITNTEG/HeAOVTIKOVG ekmtaidevTikovg Sevtepofabuiag exmaidevong amod
teooepig xwpeg (EAMASa, Itaiia, F'adAdia kat Iomavia) pe vtofabpo ota media
twv dvokov Emotuov, Mabnuatikov kat Emotung Ymoloylotwv oto
mAaiolo evog 51eBvoig efSouadiaiov Beprvod oyoAeiov.

Ao Vv e@apuoyrn ovAAexOnkav dedoueva OMWG, ATOUAYVITOP®VIUEVA
Bivteo ka1 UAAA Epyaciag IOV CUUTANPOONKAV ATTO TOUC CUUUETEXOVTEG OTA
mAaiola TV SpaoctnploTTeV ¢ evotntac. H avaivon twv dedopévwv yivetal
pe Paon to Bewpnuikd mAaiow twv Akkerman & Bakker (2011) yia Ta
S81a0VVOPIAKA AVTIKEIUEVA TIOV TEPLYPAPETAL TAPATAV®, Ve Pacidetal oe
moloTikeg pebodovg avaivong mepieyouevov (Mayring, 2015), AOyw TOU HIKPOU
ap1OUOV TWV CLUUETEXOVTOV AAAA KA1 TNE SIEPEVVITIKNG PLONG TNG EPEVVAG.

3. AnoteAécpata

H mapovoa epyaocia fpioketal 0To 0Tad10 NG AVAALONG, EKTILATAL OU®G OTL WG
T0 XpovikO Stdotnua tng Sie€aywyng tov cvvedpiov n avaivon Ba €xet
oAoKANpwBOel xat Ba TAPOLVOIAOTOVY TA TEAMKA ATMOTEAECUATA. ATIO TN UEXPL
TOPA AVAALOT] Sla@aivetal OTL 01 HEAAOVTIKOL EKTTASEVTIKOL OLINTMOVTAS Y1
eva S100UVopPLaKO AVTIKEILEVO avayvwpilovv TNV OUUPOAT TOU AVTIKEIUEVOU
AUTOV OTNV AAANAETISpaoT) peta&d Twv teoodpwv S-T-E-M nediwv. Evtomidovv
OTOIXEI TNG KOWVIG TAVTOTNTAG TV AVTIKEIUEV®V QUT®V OTA ETOTILOVIKA
medla mov  alnAoemiSpolv, aAAA KAl OToleld 7ov  ekPpalovv Tig
101a1TepOTNTEG AVTOV TWV  AVTIKEWEVWY ota media avtd. EmutAgov,
eu@AviCovTal KAIola OTOIKElA IOV SeiYVOUV OTL OPIOUEVA XAPAKTNPLOTIKA
EYOUV  OlAOPETIKI) epunveid 1 TPOTEPAOTNTA YA  HEAAOVTIKOVG
EKTTASEVLTIKOVG e SrapopeTikd vToBabpo.

4. Jupnepdaocpato

A0 TN HEXPL TOPA AVAALOT) apyiel va Stagpaivetal 1 avaykaotnta va So0et
UEYOAUTEPO BAPOG OTIG EVVOIEG eKelveg TTOV AelTovpyoLv PBonOntikd wote va
Sacvvéeovran ta S-T-E-M media. Meoa amo v avadelfn Staovvéeoewy, ot
HEAOVTIKOTL  EKTTAIOEVTIKOL  €EOIKEIMVOVTAL HE KEVIPIKEG EVVOIEG TOU
avtikeluevov g NET, eufabBivouv oto meplexouevo g kat avayvmpidouvy
onuaocia g ovvepyaoiag twv S-T-E-M mediwv oe avtv. @aivetar ot
peAovtikol ekmaidevtikol va katagpepvouy ue ) Bondea twv Staovvdeoewv
va euPablivouv 01O TEPIEXOUEVO AVTIKEWEV®V OULYXPOVIG €PELVAG, KO
YEVIKOTEPA QAVTIKEIUEV@V OTA OJOlA €YOUV YAUNAN efokeiwon kal kat

39



4° 3NE — Tevyiblo Epyaociwv: Opada I

EMEKTAOT] VA &MTUYYAVETAl 1| emayyeAuatikn tovg avamtugn (Honey et
al,2014).
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ZXEOLOHOG Kol avarntuén pebodoloyiag yla TNV KATAGKEUN
edpappoywv Npocappooctikic Nawyvidonoinong ot @.E.

Alkivoog Imavvng Zovppmmakng, Yroynglog Sidaktopag, IT.T.IL.E., ITavemmotnuio Kprjtng
Myani Karoywavvaxng, IL.T.ILE., ITavemmotnuio Kpnng

NepiAnyn

H exmaidevon otig @.E eivan amapaitntn yia v amoKTnNon moTnUOVIKOD YPAUUATIOUOV.
'‘Ouwg, Ol ETMOTNUOVIKEG EVVOLEG Elval OUYVA SUOKOAOVONTEG Kal Wtopel va oS yroouy Toug
HaBNTEG OTNV AVAITTUEN EVOAAAKTIK®V avTiApewv. Mia Tayeiag avamtuooouevn Taon otnyv
EVOMUATWOOT VE®V TEXVOAOYI®V OTNv gkmaidevon eivat 1 mpooappootik mayyvidomnoinon. Ot
TEXVOAOYIKEG EPAPLOYEG TTOL XPNOILOTIOI0VVTAL 0TV ekmaidevon Oa mpemel va oxediadovtal
0€ OUOYETION LE TO HaBNo1aKO TEPIEXOUEVO, TAOAYWYIKES TTPOOEYYIOELS, OTPATNYIKEG HAONONG
KO XAPAKTNPLOTIKA YA TNV KATAOKELT] TNG YVMOTG TwV HaBNT@OV. AUTh 1] LEAETN €XEL WG OKOTO
mv avartodn pag pebodoroyiag mpooapupootikng matyvidosoinong mov Oa Paoiletan
ovoyeti{Opeveg Bewpieg PuxoAoyiag KAl KV TP®V, EVOMUATMOVOVTAG TIPOCAPLOOTIKA KPLTHpla,
otpatnyikeg uabnong, otoryeia mayvidioy kat OAeg Tig (WTIKEG TITUXEG TNG UAONOOKNG
Sadkaciag mov oxetidovtan pe v eknaidevon otig .E.

Abstract

Science education is necessary for the acquisition of scientific literacy. Nonetheless, scientific
concepts are often difficult to understand and can lead students to develop alternative concepts.
A rapidly growing trend in the integration of new educational technologies is adaptive
education. The technological applications utilized in education should be designed in relation
to the student content, pedagogical approaches, learning strategies and characteristics for the
construction of students' knowledge. This study aims to develop an adaptive pedagogy
methodology based on related theories of psychology and motivation, integrating adaptive
criteria, learning strategies, game features and all the crucial learning process related to science
education.

Aééeis Kiedwa: AdaokaMa duvokmv Emotiuwov, Mebodoloyia, IIpooapupootikr
IMaywvidomoinon
Key words: Adaptive Gamification, Methodology, Science education

1. Elcaywyn

H epmoxkn tov pabntov omy tafn nrav mavia mpeTaApIKO UEANUA TV
exmadevtikwv (Amado & Roleda, 2020). AeSouevng NG UETAOYNUATIOTIKIG
8vvaung KAl TV 6UVG’[OTIT[(JOV me 'texvo}\oylag, Ta vea mepiaiiovta pabnong
TIPETEL VA OYES1A0TOVV MOTE VA EELTNPETOVV TIG AVAYKES KAl TA evElagpEpovta
Twv pabnmov. Ot guowkég emotueg (O.E) elvar amapaitnteg yua v
KOAAIEPYEIA  ETMOTNUOVIKA  EYYPAUUATOV  JOAIT®V  UE  KOWVWVIKI KAl
neplfarlovTikn) ovveidnorn. Mia tpE€xovoa TAOT TOU €XEl TTPOCEAKVOEL TNV
JIPOOOYT) TOOO TWV EKITABEVTIKOV 000 KAl Twv HaOntov eivalt 1o 1
mayvidomoinon, dnAadn «n Xprorn Aeltovpylwv, AlodnTIKNG KAl UNYXAVIOU®OV
TAVIOIOV Og ePAPUOYES TTov Oev oxetidovtal pe mayvidwa» (Kapp, 2012).
[Tapoia avtd, N Un IPOCAPUOYTN T®V ETMUEPOVS OTOLXEIWV TV TALXVISIOV Kal
1 XPNOT KATAANA®V SIGAKTIKGV TTIPOCEYYIOEWV OTIC AVAYKES TOv kKABe padntn
Eexwplota, kabBwg kol T OLYV]  TTAPOLOIACT]  JTTAPOUOIWYV KAl
EMAVAAAUPAVOUEV®VY OTOIXEIWV TV TAVIO10V, o€ fabog xpovov, avEavouv ta
emineda  eykaradewpng (Hassan et al.,, 2019). H mpooapuootikn
mayvidomoinon, &nAadn n mpoocapuoyn kat vioBetnon  Sl1apopETIKKOV
UNXAVIOUG®V TTAYVIOI00 KAl XAPAKTIPLOTIKWV TTATYVIOIWV LE BAOT) TIG EVEPYEIEG,
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TIC TIPOTIUNOEIS KAL TA XAPAKTNPOTIKA KaOe xpnotn/uadntr (Codish & Ravid,
2014), PplokeTal AKOUA OTA APYIKA TNG OTASIA. AV KAl HEPIKEC TIPWIUES
uebodoAoyieg pmopovv va Bpebovv otn PifAoypagia, Alya eival akopd yvwotda
OXETIKA LE TNV TTPOCAPLOYT] TWV OTOIKEIMV TOV TTATYVISI0U TTo1a TPOTLITA KAl
KPLTNP1A JIPOCAPUOCTIKOTNTASG TAP1AdouV KAAUTEPA OTAV €PAPUOlOVTAl OF
ynelaka mepiparrovia (Klock et al.,, 2020), edikd Aaupavovtag vmoyn
oUYKEKpIUEVA TAaiola, omwg ot ®.E kat o1 otpamnyikeg pabnong mov
epapuolovtal oe avteg (Kalogiannakis et al., 2021).

Ta kivntpa eupavidovtar Stagopetikd oe kabe avOpwmo. Alagpopetika
oTolela aAANAemSpovv oe Srapopenikd Pabuo pe tov kabe €va, kal katd
OLVETEWN, Ot &va TEPIPAAOV T VISOToINong, o1 AAANAemOPACES TWV
UNYXOAVIOU®V TOU TTAXVIOI00 WITOPEL va £XOUV APKETA S1APOPETIKO AVTIKTUITO
(Botte et al., 2020). 'Eto1, n katavonon Kai 1 EVOOUAT®OT] H0G CUYKEKPIUEVNG
Bewpiag kvnTpwv eival BepeAlmdNng kaATd TO OXESIAOUO HIAG EPAPLOYNS
sayvidomoinong. Mia OAMOTIKT] KAl TTEPIEKTIKT) TIPOCEYYLOT), 1) OTT0lA AoYoAeiTAl
LLE TA EOWTEPIKA KA TAL SEwrepucc'x KIvnTpa, Toug €00V LETAED TOVG, AAAA KA
pe v mayvidomoinon, eival n Beswpla avro&aeeong (self-determination
theory) (Kaloglannakls et al., 2021). Emiong, pia 'tv:zto}\oyla XWPIOUOL TKV
XPNOT®V, 1 omoia Paciletal ot Bewpia avto&aeeong elvan n katnyoplomoinon
Hexad (Tondello et al., 2016). AvantiyOnke amo tovg Tondello et al. (2016) pe
Baon Toug aowrepmoi)g Kal eEWTEPIKOVG TTAPAYOVTEG KIVIITPWV KAl TIG
aMnAemdpaocelg Tovg e 1o mePIPArov Tov mayviSiov. EmutAgov, n xpnon
OLYXPOV®V TASAYMYIK®OV OTPATNYIK®OV padnong mov oyetidovral pe tnyv
exmaidevon twv D.E, onwg n Siepevvtikn pabnon, €xel m duvatotta va
evioyLoovv Ta padnolakd amoteAeopata twv padntov (Tsai, 2018). E€aitiag,
ouwg, g depevvnmikng euvong Twv ®.E al\d kal g mpowOnong evepywmv
padnoak®v TPAKTIK®V, 1 uabnon peow Siepevvnong kar padnong peow
EMAVONG TTPOPANUATWV XPTOIUOTOI0VVTAL APKETA CLXVA Ot TeEPIPArovTa
mayvidomoinong (Kalogiannakis et. al., 2021).

Yxomog g Snuovpylag g mapovoag pebodoAoylag eival 1 KATAOKELT)
ePPAAOVIOV TPOCAPLOCTIKIG TTAYVIOOTOINONG oV TEPIAAUPAVEL OTOLXEIA
KAl UNYAVIopoUg mayvidlov mov Pacifoviar oe pa Bewpla Kvitpwv,
TASAYWYIKEG OTPATNYIKEG UAONONG KAl UNYXAVIOU®OV TTAXVIOIV Aueca
ouvdedepéveg e Tig @.E (Kalogiannakis et al., 2021) kat oxeTikad yvwoTeg 6TOVG
€V evepyela Kal HEAAOVTIKOUG eKITadeuTIKOUG TIPOKEIUEVOL VA UITOPOVV va
EKTTAISEVTOVV KA1 VA EVOMUATOOOVV Td TEPIPAMovTa avtd ot Sidaokalia.

2. MeBodoloyia

H mpoogyylon mov mpoteivovue oxeTika e 1o oxedlaouo Paoiletal oe Vo
mapayovteg. O TPOTOG TAPAYOVTAG Elval TO HOVTEAO TOL maiktn. Ta&ivopovue
TIC TIPOTIUNOEIS TV HAONTOV Yyl TOoV TPOo AHATog KAl TA OTOLXEld
ViS00V oe €1 katnyopieg pe faon to povredo Hexad.

O Sevtepog mapayovtag a@opd Tg oTpatnyikeg puadnong. Ot oTpaTnyikeEg
pualnong ennpeddovv TOUg GTOXOVGS, TOLVG OKOTOUC, TN Stadpour) kot Ta otadia
™G Hadnong. Zvvenwg, emedn N evalayr oTpATNYIKOV Habnong pmopet va
empPapvvel 101aitepa ) Sradikaoia npooapuoyﬁg AAAA KO a‘c:,ouﬁag ™G PLONG
me 816a0Ka}\1ag twv D.E, atponunﬁnkav povo 6vo orpamymsg ua@nong
Emong, ow'teg ot orpamymeg Exouvv ﬂo}\}\sg KOWVEG TTITUXEG KATL TTOV EVVOEL OTNV
HELWOT) TOL (POPTOL 8pya01ag JTOV QITALTEITAL KA TNV sEoucsuoon TV ua@ntwv
Ko e Tig S0 oTpaTnyIKEG HABNONG EPOCOV VITAPYEL AVAYKT) TIPOTAPLOYT|S.

H mpotervopevn mpooeyyon Paoidetan oe §vo Sradikaoieg tpooapuoyng.
2V JIPOCAPUOYT] T®WV OTOlElmwV Tou mayviSiov kKal g pabnolakng
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81a61ka0iag YXETIKA e ™ JIPOCAPLOYT] TWV 0T01X8i0)\/ OV TArKV1S10V,
LITAPYOLVV TPia Paocikd on uaa n avanO(poﬁomon TOV Xpnom, n Snmovpyla
9TPO(P1}\ Kot n ﬂPOUGPHOYﬂ Te PO PAoT, OV ApX} TG EPAPUOYNG, O

XPNOTNG AITAVIA O€ €va epWTNUATOAOY10, pe Baorn 1o poviedo Hexad, yia va
Snuovpynoetl To TPo@PiA TOL MAKTN. TN CUVEXEW, TO CLOTUA ETAEYEL TA
oToela maryvidiov kal Ta ePapUOel 0TO TEPIPAAOV CUUPOVA LLE TO TTPOPIA
tov maikt. Katda t Sdpkela tov pabnuatog, to mPo@iA Tov maiKTn
EVIUEPWVETAL. AULTO Yyivetal He 1T XPNON JPOOEKTIKA KATAANA®V
oXedlaopevev S1aA0YywV €VTOC TNG £PAPUOYTNG TTPOKEIUEVOL va petpnBel n
YVOUN TOU XPNOTH OYETIKA UE TA OTOXEId TAVIOIWV. XT0 TEAOC TIG
S18aokaAiag, TiBevial epwTNOEIG OTOV XPNOTH, UE PAOT TOU EVIUEPWUEVOV
TPOPIA TOV, OYETIKA UE TNV TIPOCAPLOYT) OTOIKEIMV TTATYVISI0U KAl EMALYEL Eva
0TO1XEL0 TTALY VIS0V At TNV SeVTEPN KAl TPITN KATNYOPld JTAIKTY, CUUP®OVA UE
mv katatafn, ta omoia Ba ocvumepAn@Bovv. Iapakdtw mapovolddetal n
Bao1Kn apYITEKTOVIKT TNG TTIPOCAPUOCTIKIG TTATYVIOOTOINONG IOV TIPOTEIVOULE.

A&LoAdynon tng
avatpododoTnong Kot
TIPOCApPLOYH TOU
nipodiA Tou xpriontn

2tolxela
TLOLLXVLO LWV

ZTPOTNYLKEG
udBnong

Xprotn Kat
avatpodpodotnaon yla
Ta OToLKELD TWV Mnxowvn

TLOLXVLO LV T(POCAPUOYAG
TOULXVLIB LV

AloSikaoia
mougipatoc/aAA
N-AemLSPACELG

Ewkova 1. H apy1tektovikn tov mepiBAAAOVTOC TPOCAPUOOTIKNG mtatyviSiomoinong

3. AnoteAécpata

H &pevva pag Ppioketal akopa 0to otadio Tng enefepyaciag kat dev vTapyovV
amtotedéopata. Eipaote oto teAevtaio otad1o g Snuiovpyiag tov AoyloUiKoU
IOV Kataokevadovpe pe PAOn TO MPOTEIVOUEVO HOVTEAO Yyia padnteg
npwtofabuiag ekmaidevong. ISiaitepn tpocoyn €xel 500l otV PIMKOTI TA TOV
TeP1BAAOVTOC KAl OTNV ATTOPULYT) CPAAUATOV EVTOG TNG EPAPLOYNC.

4. Jupnepdaocpato

H mapamdvew mpooeyylon avagepetar o  Siaqpopeg €vvoleg  TOv
mepapPavovtal kat ouvdeovTal HETAE) TOVG OYXETIKA LE TNV Tatyvidomoinon
kat nig D.E. Svykekpuéva, n pebodoAoyla pag mpoepyetar amd Eva
OUYKEKPIUEVO PUXOAOYIKO BewpnTikd HovTEAO mTov PaCifeTanl 08 TTUXES TV
KWV TPWV TOV ATOU®V, TN «Kapdid» Tng mayvidosoinong. Xtn ouveyela,
oLUP®VA LE pla OUYKEKPIUEVT) Bewpia KIVIITPWV ETAEYOVTAL TA OTOLXEIA TV
TTAVISI®V KAl Ol KATNyopieg Twv XPNoTtev. AkOua, Aaupfavovtag vaown n
S18aokaiia @.E, emAeyxOnkav ovoyeti{dueveg otpatnyikeg padnong. Avtd 1o
HOVTEAO OTOXEVEL va Pondroel 1000 Tovg eKTASEVTIKOUG OO0 KAl TOUG
TPOYPALUATIOTEG AOYIOUIKOV kaBiepmvovTag pa katevbuvnpla ypauun ya
TOV ~ OUOTNUATIKO  0Xe0laop0  &vog  ekmaldevTikoy  EPIPAAAOVTOG
TPOOAPUOOTIKNG matyvidosoinong yia ) Sidaockaiia @.E kat va BonOnoet tovg
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EKTTASEVTIKOVG VA EVOWUATOOOUV AUTO TO JIPOCAPUOOTIKO TEPIPAMOV OTIg
tagelg Toug.

SVUPOVA HE TO YPovodSiaypauua pag, oTo mpooexeg Owdotnua BHa
oplotikomoinBel  pia  mpwtn €kGoon TOv  MPWTOTLIIOV  TEPIPAAMOVTOG
JIPOCAPUOOTIKNG TALXVISOIOoiNong oXeTikd pe T O180a0KaAia €VVOI®V TOU
KUKAOU TOV vepoU. X1r ovveyeld, 0a ekmaideutoy eKTAISEVTIKOL TTIPOKEIUEVOL
VA QWITOPOLV va XPTNOLUOTOO0VV TV £QAPUOYT 0TV O18acKaAia Toug OTIg
APYES TOV ETMOLEVOL £TOVG.
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